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	Reflection & Education 
2: Practice

“Reflection is part of learning and thinking. We reflect in order to learn something, or we learn as a result of reflecting, and the term ‘reflective learning’ emphasises the intention to learn from current or prior experience.” (Moon, 2004) 

As part of education therefore, reflection as a process allows the student to establish connections between new and existing knowledge and experiences, to understand their own position within that relationship and to deepen the level at which they work with them at the academic, personal and professional levels. 

However, an educational application would seem to imply some form of structure to the reflective process, and to establish structure requires a greater understanding of reflection as a process within thought and the construction of knowledge. It is for this reason that models of reflection within learning may be seen as essential to the construction of reflective practices within the educational setting (Platzer et al 1997)

Kolb’s Learning Cycle (1984)

David A. Kolb created what has probably become 
the most famous learning cycle to incorporate reflection as a key process. It incorporates four 
key elements – concrete experience, observation and reflection, the ability to form new abstract concepts and the ability to test those in new situations – the learning cycle beginning at any one of these points. In essence, where a person carries out an action they can then both observe and 
reflect upon its underlying processes and possible consequences. Subsequently, the action becomes open to conceptualization as a type of action with generalizable outcomes, a concept that can then be further tested through new experiences in order to both validate them and develop them further.
	Further Reading:
Key texts, references 
and resources



	
	Fade, S.

Learning & Assessing through reflection: a practical guide
http://www.
practicebasedlearning.org
/resources/materials/docs
/RoyalBromptonV3.pdf
Ghaye, T. & Ghaye, K.
(1998), Teaching & Learning through Critical Reflective Practice, London, D. Fulton Publishers 

Gibbs G. 
(1988) Learning by doing: A guide to teaching and learning methods. Oxford Further Education Unit, Oxford.  

Johns, C. 
(2000). Becoming a Reflective Practitioner. Blackwell Science, Oxford 
Kolb, D. A.
(1984), Experiential Learning, Englewood Cliffs, Prentice Hall
Moon, J. 
(2001), PDP Working Paper 4: Reflection in Higher Education Learning, LTSN Generic Centre, 
http://www.heacademy.ac.uk
/resources/detail
/id72_Reflection_in_
Higher_Education_Learning

Moon, J.
(2004) Reflection and Employability, LTSN
http://www.heacademy.ac.uk
/assets/York/documents/ourwork
/tla/employability/id339
_reflection_and_employability.pdf
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	Platzer, H., Snelling, J. and Blake, D. 
(1997) Promoting reflective practitioners in nursing: a review of theoretical models and research into the use of diaries and journals to facilitate reflection. Teaching in Higher Education, 2, 103–121.
 ‘Reflective Practice’
Taylor & Francis Group 
Smith, M. K. 
(1996) David A. Kolb on experiential learning 
http://www.infed.org/biblio/
b-explrn.htm

	
	The progressive and developmental nature of this process may be better described as a spiral rather than a circle. (Kolb & Fry 1975).

Fom Smith, M. K. (1996), David A. Kolb on experiential learning 
http://www.infed.org/biblio/b-explrn.htm
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	Additional Models
	
	The model, whilst being noteworthy, has come under criticism for its insufficient attention to the actual process of reflection itself, its lack of empirical support, its very rigid and sequential nature and its inherent simplification of the learning process in general (Smith 1996).
Gibbs’ Model of Reflection (1988)
The use of this model represents a fundamental shift from the ideas of Kolb in that Gibbs’ model specifically refers to the key processes within reflection itself, rather than as reflection as a process within general learning. The cyclical model, or more accurately a functional framework for reflective study, assumes repetitive experiential contexts and is split into 6 key areas:

1. Event Description
Locations, actions, participants, witnesses, context & results.

2. Feelings & Thoughts
Internal & external feelings and thoughts, post, during and prior to the event. 


	Atkins & Murphy (1994)
Atkins S, Murphy K, Reflective Practice. Nursing Standard 8(39)49-56.

	
	

	Boud et al (1985) 
Boud, D.; Keogh, R.; Walker, D. (Eds), Reflection: turning experience into learning. London: Kogan Page

	
	

	
Greenaway (1988)
Greenaway, R., Powerful Learning Experiences in Management Learning and Development, http://reviewing.co.uk/
research/learning.cycles.htm
	
	

	Rolfe et al (2001)
Rolfe, G.; Freshwater, D.; Jasper, M. (2001) Critical Reflection for Nursing and 
the Helping Professions: a user’s guide.
London, Palgrave Macmillan, 
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	3. Evaluation
Judgments regarding the reasons behind the event and its possible consequences.


4. Analysis
Positives and negatives within the event, 
personal roles within the event.

5. Conclusion
The creation of insight though the reflective process towards individual roles within the event being considered.


6. Action Plan
Recognitions lead towards behavioural adjustments where faced with similar events in the future.

Johns’ Model for Structured Reflection (2000)
Johns’ model of guided reflection is a practitioner-based framework of questions designed to highlight the ways in which we seek out and validate experiential knowledge. The framework is centred 
on five key cue questions, each of which seeks to promote further questioning through detailed reflection, and thus enable experiential learning. 
As a practitioner based model, Johns saw the model as part of a shared reflective system that would ultimately promote a community of knowledge through an emphasis on situated learning. Methods of using Johns’ model would therefore required structured formats, such as diaries, and supervisor support and feedback.

1. 1. Description of the experience
Phenomenon – describe the experience.
Casual – what essential factors contributed to this experience?
Context - what are the significant background factors to this experience?
Clarifying – what are the key processes for reflection in this experience?
	Schön (1998)
Schon.D, The Reflective Practitioner: How Professionals Think in Action . Ashgate, Brookfield 



	
	Video Resources 
for Reflective Practice


	
	Video – Lucas, U.
“Reflection: a key personal agency for learning to be a professional
http://learningtobeprofessional.
pbworks.com/Ursula-Lucas-presentation


	
	Reflective Practice Articles


	
	Effective Reflective Practice
Loughran, J. (2002)
http://www.heacademy.ac.uk/
resources/detail/litreviews/
LITREV_Effective_Reflective_
Practice_In_search_of_
Meaning_in_Learning_
about_Teaching


	
	Barriers to Reflective Practice
Davis, M. (2003)
http://www.heacademy.ac.uk/
resources/detail/litreviews/
LITREV_Barriers_to_Reflective_
Practice_the_Changing_Nature_
of_Higher_Education


	
	Supported Reflective Practice
Bell, M. (2001)
http://www.heacademy.ac.uk/
resources/detail/litreviews/
LITREV_Supported_Reflective_
Practice_a_Programme
Peer_Observation
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	Reflecting or Acting? 
Reflective Practice and Continuing Professional Development Programmes 
in Higher Education
Clegg, S., Tan, J., 
Saeidi, S. (2002)
http://www.heacademy.ac.uk
/resources/detail/litreviews/
LITREV_Reflecting_or_Acting_
Reflective_Practice_and_
Continuing_Professional_
Development

	
	2. Reflection
What was I trying to achieve?
Why did I intervene as I did?
What were the consequences of my actions for myself, the patient or family, the people I work with?
How did I feel about this experience when it was happening?
How did the patient feel about it?
How do I know how the patient felt about it?
3. Influencing factors
What internal factors influenced my decision – making?

What external factors influenced my decision – making?

What sources of knowledge did / should have influenced my decision – making?
4. Evaluation 

Could I have dealt with the situation better?
What other choices did I have?
What would be the consequences of these choices?
5. Learning 

How do I now feel about this experience?

How have I made sense of this experience in light of past experiences and future practice?

How has this experience changed my ways of knowing



	Can Reflective Practice 
be Taught?
Russell, T. (2005)
http://www.heacademy.ac.uk
/resources/detail/litreviews/
LITREV_Can_Reflective_Practice_
be_Taught

	
	

	
	
	

	
	
	

	The Performance Reflective Practice Project

DeMontfort University
http://www.heacademy.ac.uk/
resources/detail/SNAS/
The_Performance_Reflective_
Practice_Project

	
	

	Using Journal Writing to Enhance Reflective Practice
Jossey-Bass (2001)
ttp://www.heacademy.ac.uk/
resources/detail/litreviews/
LITREV_Using_Journal_Writing_
to_Enhance_Reflective_Practice 

	
	

	
	
	Whilst reflective practices have always been implicit within learning, models such as those discussed here require a specific and structured approach to the subject. Naturally, once a model has been decided upon then a medium for that model must then be adopted, whether it be through a diary journal, a portfolio, work experience or peer collaboration and discussion. How such models and mediums are embedded into the curriculum may then be fundamental to the overall success of such a strategy. 

	
	
	

	
	
	

	
	
	

	
	
	


