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	Welcome to the Academic Development and Practice Unit and on to the Postgraduate Certificate in Learning and Teaching in Higher Education.   



	

	I am delighted to welcome you to the Academic Development and Practice Unit and the University and wish you every success as you start this new course. 

The aim of the Academic Development and Practice Unit is to work closely with institutes and departments to help the University provide an outstanding student experience. We do this by helping HE practitioners to:  

· engage with the nature of  learning in all its forms, 

· provide excellent inclusive learning, teaching and assessment and 

· reflect on HE practice and take on new developments. 

While believing that the underpinning of an excellent inclusive education is outstanding practitioners; the Unit also recognises that promoting an excellent experience requires effective mechanism to promote appropriate curriculum design, management and quality enhancement. The Unit thus, actively engages in helping departments to, develop new programmes, take on new initiatives and use monitoring and enhancement processes. 
As a key part of our work we offer the Postgraduate Certificate in Learning and Teaching in Higher Education.  This programme offers participants the opportunity to gain knowledge, understanding and capabilities in learning, teaching, assessment and academic practice.  The programme seeks to develop practitioners with clear professional values, who understand teaching as facilitating learning and who are constantly seeking to improve their practice in a reflective and theoretically informed way. The programme is accredited by the Higher Education Academy and allows participants to demonstrate achievement of level 2 of the UK Professional Standards for teaching and supporting learning in higher education.
The first module of the PG Cert, MEDD4144 supporting student learning in Higher Education, can also be taken as a stand alone unit.  It offers participants the opportunity to gain accreditation at level 1 of the UK Professional Standards for teaching and supporting learning in HE.  It is aimed particularly at those for whom supporting student learning is a small part of their full role, such as post-graduate teaching assistants, academic support tutors, ILS staff and hourly paid lecturers.

You should ensure you read this handbook in conjunction with the Student Handbook, a copy of which you will find via the “My Course Details” tab within your SOLE page.

Dr John Peters
Programme leader for the Postgraduate Certificate in Learning and Teaching in Higher Education
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	Key Dates 2009/10


MEDD4144 [SEDA 1] Supporting Student Learning in HE 

Study days and rooms
5th November 2009, EE2013
6th November 2009, EE2013
7th January 2010, EE2015 

Final summative assessment date: 28th June 2010
MEDD4142 [SEDA 2] Learning Teaching and Assessment in HE 

Study days and rooms

20th January 2010, EE2015
22nd January 2010, EE2010
13th May 2010, EE2013

Final summative assessment date: end December 2010
MEDD4143 [SEDA 3] Introduction to Academic Practice [for Sept 2008 registrations] 

Study days and rooms

11th September 2009, EE2009
12th January 2010, EE1102 

Final summative assessment date: 21st June 2010
MEDD4144e [eSEDA 1] Supporting student learning in HE.
The on-line version of this module will start via Blackboard on 2nd November 2009. 
For those completely new to teaching in HE we will be running a half day introduction to HE teaching on Wednesday 9th September. And we will be offering a lunchtime session on the same day for those with teaching experience who are interested in claiming accreditation of prior learning towards the PG Cert. 
We will also be offering a series of PGCert support lunches throughout the year.  The dates times and rooms for these will be advertised on the ADPU PGCert website.
Colleagues should apply and register for the programme in the normal way through registry student admissions.  You can download a pdf application form here.
Study days run 9.15am - 4.15pm.
	Who’s who in the Academic Development and Practice Unit


	Name
	Room
	Ext
	Email

	Dr John Peters
John is the programme leader for the PG Cert and the Masters in Higher Education programmes.  An experienced educational developer and historian, he is deputy head of academic development and practice.
	WB117
	5506
	j.peters@worc.ac.uk

	Dr Ian Scott
Ian is head of academic development and practice at the University of Worcester.  He is an experienced educational developer and ecologist.
	WB117
	2191
	i.scott@worc.ac.uk 

	Kim Russell
Kim is an experienced HE lecturer currently seconded to the academic development and practice unit alongside her work in the Institute of Health and social care.
	EE2.37
	5366
	k.russell@worc.ac.uk 


Academic Support Unit staff

	Name
	Room
	Ext
	

	Esther Floisand [Flo]
Flo works mornings as the administrator for the ADPU.  She provides administrative support for the PGCert and, often, unpaid counselling to programme members.
	WB117
	5505
	e.floisand@worc.ac.uk 


Contacting staff is best done via email or by calling in to the ADPU office, WB117.  Formal communications, such as the submission of draft work, should always be copied to Flo as well as to the tutor concerned.

1. Programme Information

The table below provides an outline of the arrangements for your course.  

	Awarding institution/body 
	University of Worcester 

	Teaching institution 
	University of Worcester

	Programme accredited by 
	Higher Education Academy

	Final award 
	Postgraduate Certificate

	Programme title 
	PG Cert in Learning and Teaching in HE

	Mode and/or site of delivery 
	University of Worcester, work-based learning

	Mode of attendance 
	 Part time

	Subject Benchmark Statement 
	Education and UK Professional Standards for teaching and support of learning in HE

	Date of Preparation/Revision 
	February 2008


2. Educational aims of the programme 

The Postgraduate Certificate in Learning and Teaching in HE is a three module part-time course provided by the Centre for Learning and Teaching and designed to support: 

· HE lecturers with less that 3 years full time equivalent experience, whether full or part-time, in their development as teachers and facilitators of student learning,

· More experienced HE lecturers who wish to reflect on and develop their practice,

· Anyone who works in a Higher Education context and whose role includes responsibility for supporting and facilitating student learning.      

The PG certificate has been accredited against the UK Professional Standards for teaching and supporting learning in HE.  The full PG Cert is accredited against level 2 of the standards and the module supporting student learning is accredited against level 1.  The PG Cert is also accredited as a route to fellowship status with the Higher Education Academy and the single module Supporting Student Learning as a route to associate fellowship.
The programme Aims are to:

· Provide support in any higher education learning, teaching or assessment problems programme members face

· Promote a student-centred approach to learning, teaching and assessment in higher education.
· Develop programme members’ learning, teaching and assessment practice

· Increase understanding of the learning process so programme members can make informed decisions about course design and choice of learning, teaching and assessment methods

· Foster reflective practice.
· Encourage engagement with systematic inquiry into professional practice to help programme members evaluate and develop.
· Support programme members development as skilled teachers of their discipline.
· Support programme members academic development as researchers and scholars in their field.
· Encourage engagement with policy, strategy and quality considerations that impinge on programme members’ work

· Enhance intrapreneurship and career management

The programme is underpinned by a set of professional values.  The programme is expected to demonstrate these and programme members are asked to engage with them and consider how they shape their professional practice.  These are a commitment to:

	· Demonstrate an understanding of how people learn

	· Value diversity and demonstrate respect for individual learners’ differences and development

	· Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity

	· Demonstrate scholarship, professionalism and ethical practice

	· Value working in, and developing, learning communities

	· Engage with continuing reflection on our own practice

	· Develop our own practice, others, educational processes and systems


This award is part of the Postgraduate Education Programme (PEP) which is designed for those who have responsibility for teaching and learning within a professional context. It is suitable not only for University lecturers but also for anyone with a role in providing taught inputs and supporting student learning at Higher Education level, whether working as an HE tutor in FE or in various student support roles in HE.
In line with the PEP, the programme aims to develop rigorous professional practice in ways which will have impact on the workplace and on the achievement of all learners in that context.  It has been designed to provide opportunities for programme participants to pursue reflective enquiry which will enable them to extend their capacity for critical analysis, reflection and autonomous action, underpinned by a high level of professional knowledge, skills and understanding.
The following overall aims of the PEP apply, to promote:

· The development of enhanced professional practice within a clear framework of professional values.
· The development of an enhanced critical and reflective attitude towards practice.
· The adoption of a research-based approach to personal and organisational development.
· An understanding and articulation of the interdependent and transformational relationship of practice and theory.
· The ability to generate learning enriched working environments.
3. Intended learning outcomes and learning, teaching and assessment methods 

On completion of the award the programme member will be able to:

i Design appropriate teaching sessions and programmes and critically evaluate their effectiveness

ii Evaluate and apply appropriately a wide range of learning and teaching methods, to work with large groups, small groups and one-to-one.  

iii Design, produce and evaluate a range of learning and teaching materials, using C&IT where appropriate

iv Develop effective learning environments and learning support systems, using C&IT were appropriate

v Use an innovative range of assessment techniques to support learning and enable students to monitor their own progress

vi Deploy a range of self, peer and student evaluation techniques to monitor your own teaching and learning practices and underpin your reflective practice

vii Engage effectively with research and scholarship in your subject discipline

viii Demonstrate a positive link between your own discipline research and scholarship and your teaching

ix Critically reflect on the particular concerns of learning and teaching in your subject discipline

x Engage constructively and effectively with academic administrative tasks and roles

xi Develop personal and professional coping and change management strategies within the constraints of you institutional setting

xii Inform your learning and teaching role with relevant policy, strategy and quality considerations 

xiii Undertake Personal Development Planning to audit, reflect upon, plan and record your personal and professional development

Programme members are also expected to engage with the following values and consider how they shape their professional practice.  These are a commitment to:

	· Demonstrate an understanding of how people learn

	· Value diversity and demonstrate respect for individual learners’ differences and development

	· Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity

	· Demonstrate scholarship, professionalism and ethical practice

	· Value working in, and developing, learning communities

	· Engage with continuing reflection on our own practice

	· Develop our own practice, others, educational processes and systems


Learning and Teaching Methods

The programme assumes that learning is best when it is active, when it incorporates experience and when it can be shared and supported through collaboration. The workshops and discussions will be based around the experiential learning cycle which can be represented as follows:
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This cycle, or learning sequence, has the underlying premise that learners learn best when they are active, take responsibility for their own learning, and can relate and apply it to their own context.
We all learn from the experience of doing a task and the results of that learning can be used constructively and even assessed.  But it is not sufficient simply to have an experience in order to learn.  Without reflecting on this experience, possibly through describing it with others, it may be rapidly forgotten or its learning potential lost. The feelings and thoughts emerging out of this reflection can fit into a pattern that starts to make sense such that generalisations and concepts can be generated, and parallels drawn with existing theories.  And it is generalisations and theories which give the learner the conceptual framework with which to plan and tackle new situations effectively.  Certain experiences, reflections and engagement with existing theories will challenge and shift our conceptual frameworks, allowing us to develop our own deeper understanding of learning and teaching in Higher Education.
Study days

The programme is supported through a series of study days.  These will be interactive workshop sessions in which participants contribute and learn a lot from each other through individual and small groups work on specific tasks. They will offer a chance to experience a variety of learning activities and processes including some modelling of teaching skills.
Teaching Observations

You will have a minimum of 6 teaching observations, at least two by a member of the course team, one by another member of the course from another department, one by your mentor and one of another member of the course.  Training in the peer observation of teaching is provided to new members of staff in their probationary period by the Academic Development and Practice Unit outside the PG Cert. programme.  It should be emphasised that the observation of teaching here is seen as a formative and quality enhancement process to support you in your reflections on your practice.  It is not about judging your performance as a teacher.

Other Support

Monthly lunchtime support sessions, Blackboard, PebblePad and other web-based materials, peer, mentor and line manager support all feed into the learning experience of the programme [see student support below]

Assessment

Assessment in the Postgraduate Education Programme (PEP) is based on 100% coursework. This approach is in keeping with the models of the ‘professional as learner’ and the ‘professional as researcher’ which inform the Programme, the emphasis being upon the ability of such professionals to provide impetus for organizational evaluation, change and improvement in the workplace. To this end the PG Cert L&T in HE uses a range of inovative and flexible assessment which emphasises the formative power of assessment and by which programme members can demonstrate they have addressed the outcomes and values of each module through whatever mode and using whatever examples best suit their practice.
4. Admissions Policy, Criteria & Procedures 

All staff employed by UW or who teach on UW accredited courses are eligible to undertake the programme free of charge.  Other HE practitioners can also register for the programme and should consult UW Registry, Student Admissions, to discuss the fee structure.  The programme is based on a model of experiential, work-based learning so staff will be registered on a part time basis and will be expected to be concurrently undertaking work which directly supports student learning in HE.  For the full certificate, those who register are normally expected to be responsible for a minimum of 600 higher education student learning hours per year [4 modules], while those who register for Supporting Student Learning will normally be expected to be responsible for 300 higher education student learning hours.  Those who feel they would benefit from these modules but who do not fulfil these criteria should contact the programme leader.  Completion of the PG Cert. in L&T in HE is a compulsory element of probation for academic staff appointed to full time posts at UW who do not already have 3 years experience of teaching in HE.
The PG Cert L&T in HE is open to graduates or the equivalent who are professionally engaged in Higher Education and have some responsibility for Higher Education teaching and learning. The University will seek evidence of personal professional experiences that provide an indication of ability to meet the demands of the Programme.  Normally applicants should be in-post and responsible for the learning of students undertaking Higher Education level study.  
The admission of course members to the Programme will be governed by the normal entry requirements for an award at M level.  Course members should normally:-

a) be the holder of a bachelor’s degree or equivalent;

b) hold an appropriate professional qualification (e.g. QTS/QTLS) or have experience which demonstrate they possess appropriate knowledge and skills.
However, in keeping with University policy on widening participation and diversity the Programme encourages and welcomes the contribution of older learners and people from the widest range of social, economic and cultural backgrounds. Students with few or no formal qualifications should contact the Registry Admissions Office (01905 855111) with details of their age, any work undertaken, including caring or organised voluntary work, and any other relevant experience gained since leaving school. 

The normal arrangements for APL apply.  Advanced standing is available for those in possession of qualifications granted in the last five years.

AP[e]L note:

Given the assessment process for the PG Cert modules and their basis in experiential learning, prior and current experience is valued.  We have therefore endevoured to ensure the ‘Accreditation of Prior Experiential Learning’ process on this programme is accessible to course members.

Those course members who have the equivalent of three years’ full time experience as a teacher or tutor in another educational setting - either one closely related to HE, such as adult or FE, or supported by a B.Ed, PGCE, or teaching certificate - can claim APeL against MEDD4144 Supporting Student Learning in HE towards the full certificate.  This claim does not entitle the recipient to claim accreditation against level 1 of the UK professional standards or associate fellowship of the HE Academy on the basis of any APeL credits awarded but these credits can be used towards the full PG Cert, UK professional standards level 2 and HE Academy fellowship. The claim may be made on the basis the initial 1000 word profile statement against the Learning Outcomes and Values of Supporting Student Learning and a one hour [2000 word equivalent] viva voce with the course leader.  The profile statement and viva voce will be expected to provide evidence that the course member’s prior experience meets the module Learning Outcomes and Values and that the course member is aware of the issues in relating this experience to HE practice. 

Course members are also encouraged to discuss and present evidence of experiential learning in all programme profile statements and through the module assessments.
Please contact the Registry Admissions Office for further information or guidance 01905 855111.

Further information can also be found in the University Policy on APL and APEL 
5. Programme Structure and Requirements
	Module Code
	Module Title
	Credits (Level 7)

	MEDD4I44
	Supporting Student Learning in Higher Education
	20

	MEDD4I42
	Learning Teaching and Assessment in Higher Education
	20

	MEDD4143
	Introduction to Academic Practice
	20


PG Certificate Requirements

Students undertaking the Postgraduate Certificate must successfully complete modules listed, amounting to 60 credits in total.
6. Your course in context
Like all Higher Education courses in the UK, this award is designed with reference to the Academic Infrastructure, a means of describing academic standards in terms of the academic level you are expected to achieve and, in broader terms, the content that will be covered.
As propounded by the Framework for Higher Education Qualifications (FHEQ), both the module specific and the generic learning outcomes of the PEP draw on the principles of ‘originality in the application of knowledge’ and an understanding of ‘how the boundaries of knowledge are advanced through research.’ This is assured via the centrality of the practitioner researcher to the Programme. Concomitant with this the ‘Sound judgement, personal responsibility and initiative in complex and unpredictable professional environments’ demanded by FHEQ is supported by the Programme’s emphasis upon experiential learning and transpersonal reflection.
Further to the above and in accordance with the FHEQ (QAA 2001), at post graduate level students will have begun to acquire:

i. A systematic understanding of knowledge and a critical awareness of current problems and/or new insights.

ii. A comprehensive understanding of techniques applicable to their own research or advanced scholarship. 

iii. Originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge.
iv. A conceptual understanding that enables the student to evaluate critically current research and to critically evaluate methodologies.
The UK Professional Standards for Teaching and Support of Learning in HE

The programme has been mapped and accredited against the UK Professional Standards for teaching and support of learning in Higher Education as follows:*

*MEDD4144: supporting student learning addresses level 1 of the framework while the full PG Cert addresses level 2.  Where a learning outcome or value has been entered in full it is seen as being central to addressing that standard statement explicitly.  Where just the outcome or value number is entered it is considered to address the standard implicitly.
	
	UK Professional Standards Headings

ACTIVITY


	MEDD 4144 Supporting Student Learning
	MEDD4142

Teaching Learning and Assessment
	MEDD4143

Introduction to Academic Practice

	A1
	Teaching and the support of learning
	LO2 Evaluate a range of learning and teaching methods and apply them appropriately
	LO2 Evaluate and apply appropriately a wide range of learning and teaching methods, to work with large groups, small groups and one-to-one.  
	LO2, LO3

	A2
	Contribution to the design and planning of learning activities and/or programmes of study
	LO1 Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness 
	LO1 Design appropriate teaching programmes and critically evaluate their effectiveness
	LO5

	A3
	Assessment and giving feedback to learners
	LO3 Apply assessment techniques appropriately to promote learning and provide feedback to students
	LO5 Use an innovative range of assessment techniques to support learning and enable students to monitor their own progress
	LO3, LO5

	A4
	Developing effective learning environments and learner support systems
	LO1
	LO4 Develop effective learning environments and learning support systems, using C&IT were appropriate
	LO5 Engage constructively and effectively with academic administrative tasks and roles

	A5
	Reflective practice and personal development
	LO6 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	LO7 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	LO6 Develop personal and professional coping and change management strategies within the constraints of you institutional setting

LO7 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development

	A6
	Engagement with discipline Research and Scholarship
	
	
	LO1 Engage effectively with research and scholarship in your subject discipline


	
	KNOWLEDGE


	Supporting Student Learning
	Teaching Learning and Assessment
	Introduction to Academic Practice

	K1
	Subject material to be taught
	LO1
	LO1, LO3
	LO2 Demonstrate a positive link between your own discipline research and scholarship and your teaching

	K2
	Appropriate methods of teaching and learning in the subject area and at the level of the academic programme
	LO2
	LO2
	LO3 Critically reflect on the particular concerns of learning and teaching in your discipline subject

	K3
	Models of how students learn, both generically and in subject
	V1 demonstrate and understanding of how people learn
	V1 demonstrate and understanding of how people learn
	V1 demonstrate and understanding of how people learn

LO3 Critically reflect on the particular learning and teaching concerns in your discipline

	K4
	The use of learning technologies appropriate to the context in which they teach
	LO1, LO2, LO3, LO4
	LO3 Design, produce and evaluate a range of learning and teaching materials, using C&IT were appropriate
	

	K5
	Methods of monitoring and evaluating their own teaching
	LO 4 Monitor and evaluate your own teaching and support of learning
	LO6 Deploy a range of self, peer and student evaluation techniques to monitor your own teaching and learning practices and underpin your reflective practice
	

	K6
	Implications of quality assurance for practice
	LO5 Inform your learning and teaching role with relevant policy, strategy and quality considerations
	LO6
	LO4 Inform your professional role with relevant strategy, policy and quality considerations


	
	VALUES


	Supporting Student Learning
	Teaching Learning and Assessment
	Introduction to Academic Practice

	V1
	A commitment to scholarship in teaching, both generally and within their own discipline
	V4 Demonstrate scholarship, professionalism and ethical practice
	V4 Demonstrate scholarship, professionalism and ethical practice
	V4 Demonstrate scholarship, professionalism and ethical practice

LO3 Critically reflect on the particular learning and teaching concerns in your discipline

	V2
	Respect for individual learners and for their development and empowerment
	V2 Value diversity and demonstrate respect for individual learners’ differences and development
	V2 Value diversity and demonstrate respect for individual learners’ differences and development
	V2 Value diversity and demonstrate respect for individual learners’ differences and development

	V3
	Commitment to the development of learning communities, including students, teachers and all those engaged in learning support
	V5 Value working in, and developing, learning communities
	V5 Value working in, and developing, learning communities
	V5 Value working in, and developing, learning communities

	V4
	Commitment to encouraging participation in HE and to equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity

	V5
	Commitment to continued reflection and evaluation and consequent improvement in their own practice
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems


7. Management of your course

The Postgraduate Certificate in Learning and Teaching in Higher Education sits within the Masters in Higher Education programme.  This, in turn is part of the Postgraduate Education Programme [PEP] offered by the University of Worcester’s Institute of Education.  The programme leader for the PGCert and MA in HE is Dr John Peters.  The programme leader for the PEP is Dr Stephen Parker.  
The PEP staff student liaison committee includes all members of the programme team and student repreedntatives.  The PEP committee meets three times a year and considers proposed programme developments, external examiner reports and student feedback.  If you have any issues you would like taken to this committee please contact either the PG Cert course leader, the PEP programme leader or your student representative on the committee. 
Course members’ views on the programme are taken very seriously in the development of the programme.  Course members’ feedback is gathered regularly both formally and informally and is constantly used to drive improvements in our practice and the design of the programme.  Changes to the module learning outcomes, learning support and assessment were undertaken in 2009 in response to student feedback and were developed in consultation with student representatives.
8. 
Course Administration

Course Notices 

Information about the opearation of the course is provided in a variety of ways.  A key point of reference is the PG Cert webpage.  This contains details on the programme, module guides, information on study days, support lunches and key dates for your diary.  
The PGCert has module Blackboard pages or PebblePad gateways.  You should check these regularly for support materials and information.  Be aware that you will need to log in using your student user name and password unless you have made specific arrangements to use your staff logins.

SOLE Pages

Important announcements will be made via the “My Message” system and “Latest News” containers on the SOLE home page. Again, be aware that this requires your student login details.
Registry Services

Registry Services is the administrative department responsible for your student record.  The department also organises registration, keeps a central record of your progress, administers the procedures for the consideration of claims of mitigating circumstances and appeals, provides guidance regarding modules and arranges the awards ceremonies.  

There is an enquiry office in Woodbury, open 8.30 – 6.00 Monday to Thursday and 8.30 – 4.00 on a Friday.  If you have any queries relating to your registration as a student this should be your first port of call.

Student Services

Student Services is the central department that provides non-academic support of students.  The department includes the following:

Careers (01905 85 5166)

Helping you to make your future career plans and put them into practice.

Chaplains (01905 85 5502)

Spiritual guidance and support.  A prayer room is available in Bredon building, next to the nursery, and a ‘Quiet Space’ is available in Woodbury, near the Student Enquiry Desk.
Community Development and Residential Support (01905 85 5104)
Ensure the security and discipline of students living in halls, and foster a community spirit on and off campus.

Counselling (01905 85 5107) and Mental Health (01905 85 5447)
Supportive and confidential environment in which to explore your concerns with a professional counsellor or mental health adviser.

Disability and Dyslexia Service (01905 85 5531)

Advice and guidance about all disability-related matters.

Student Wellbeing Centre (01905 54 2161)

Your first point of contact for health and related enquiries.  A sexual health clinic is available every Monday lunchtime during semesters.  If necessary the Centre can arrange first aid.  

Welfare and Financial Advice (01905 85 5501)

Help with all issues relating to welfare and financial support such as grants, student loans, the Access to Learning Fund and state benefits.  
For further information about any of these services, see the ‘Life Support’ section on your SOLE page.
9. Work Based Learning

This is an experiential work based learning programme that takes place alongside, and complements, employment supporting HE student learning.  It is your responsibility to ensure that you are undertaking enough work in support of HE student learning [as set out in the entry criteria] to engage effectively with the programme.  If you have concerns over this please contact the programme leader.  
The key supporters of your work place learning should be your mentor and line manager.  Line manager support for your undertaking the programme should be established from the outset.  

Mentors are appointed to all staff at UW by their Head of Institute or line manager and should be your first point of call for specific subject-based issues.  Where possible your mentor should be working in the same setting as you and be a recent graduate of the PG Cert.  A UW handbook on Mentorship is available to enable you to make the most of this relationship.  The Personnel Department and Academic Practice and Development Unit offer workshop training for mentors to support them in this role.  The mentoring relationship is confidential between the mentor and mentee.  However a teaching observation by the mentor is requested as part of the supporting material for MEDD 4143 Introduction to Academic Practice, as part of the evidence of your developing practice within your discipline.  This requirement is intended to facilitate a good and active relationship with your mentor not as a mentor judgement on your teaching practice.  Your mentor is not involved in the assessment of your work on the PG Cert.  The relationship is therefore a purely supportive one of helping you adapt to the specific practicalities, pedagogic concerns and culture of your UoW discipline and/or institute.
If you are not a member of staff at UW and do not have a workplace appointed mentor please discuss options with the programme leader to provide you with this support through other means.
10. Supporting your learning
The University has an Equal Opportunities Policy, together with equality schemes and action plans promoting equality in relation to race, disability, gender, age and sexual orientation. Progress in implementation is monitored by the Equality and Diversity Committee. 
The Disability and Dyslexia Service within Student Services provides specialist support on a one to one basis. 

Induction tends to be within specific modules although an induction specific to PEP is offered to all students as well as the induction for all postgraduate students organised centrally by the university.  In addition Information Learning Services (Library, Media, Print and ICT) provides induction sessions both independent of, and in conjunction with, specific modules delivered by the programme.
Additional support, beyond the study days is provided through: 

· Monthly lunchtime support and discussion sessions are offered where programme members can bring along any issues from the current experience of HE and discuss these with a course tutor and peers.  

· Module materials and support for asynchronous discussion is provided through module Blackboard and PebblePad sites

· Tutorials with the course tutor are available throughout the programme, with particular emphasis on support through teaching observation and formative feedback.

· Mentor Support from within a member’s own academic department or subject area.  
· Peer Support from other members on the module.

· Line manager’s assistance as a resource in providing the opportunity to meet the module requirements
Electronic versions of module outlines, the PEP student handbook and the University of Worcester student guide are all updated annually.
Study skills support is available on request to all students at UW, including those engaged in postgraduate studies.

Study Skills Advice Sheets have been developed in order to help you to plan and carry out your coursework and assessments, making the most of the time available and helping you to achieve your potential.


11. Career Opportunities & Links with Employers 

The educational aims of the programme centre on the enhancement of professional practice and provide course members with the language skills and reflective capacity to forward their professional career in Higher Education.
The accreditation of the programme against the UK Professional Standards means the award carries recognition and high standing within the UK HE learning and teaching community.  The programme thus meets the ‘industry standard’ for learning and teaching across UK Higher Education.  Higher Education Academy recognition of the programme as a means to fellowship status gives programme graduates the opportunity to join the UK’s ‘professional body’ for learning and teaching in Higher Education.  
12. Opportunities for further study

The PG Cert in learning and teaching in HE is part of the Masters in Higher Education.  So there is the possibility of progression beyond the PG Cert to Postgraduate Diploma and Masters Awards within UW Postgraduate Education Programme. For example:

Postgraduate Diploma      


  
     Masters in HE Award
PG Cert in L&T in HE



  PG Cert in L&T in HE


MEDD 4001 Approaches         



MEDD 4001 Approaches

To Educational Research   



to Educational Research


         MEDD4145  




            MEDD4064 
Making elearning work in HE 



Mentoring and Coaching

        MEDD4146




          20,000 word

Research supervision & practice


          Dissertation

For further details see the programme leader or consult the MA in HE handbook.

13. Resources

Course members are provided with copies of key texts on the programme. 

A dedicated ‘Learning and Teaching Centre’ book collection is sited in the Library on the ground floor.  Relevant journals and other HE related book stock is held in the main collection.  The library reference for HE materials is 378.

The Education team within the Library will be able to advise you on literature searching and finding information in this subject area. There are library guides available on Education which offer guidance on finding books, periodicals, internet sources, information sources and the British Education Index.  You are strongly encouraged to use electronic databases such as the British Education Index for which you will need to obtain an Athens password from the Library Issue Desk.

Blackboard sites are provided for each module of the PGCert which will contain course materials and offer support for asynchronous discussion.  PebblePad provides the opportunity to develop an electronic portfolio for the programme.  Materials are available from the ADPU website, including a variety of staff learning and teaching guides.  The course team will work with course members to build up elearning resources for the programme as it progresses, including the development of a programme wiki.
The Higher Education Academy provides extensive resources and support both on generic learning, teaching and assessment issues and, through its Subject Centres, for discipline specific learning, teaching and assessment.  Other relevant resources are listed in module outlines.
14. Methods for evaluating and improving the quality and standards of teaching and learning 

· Annual monitoring reviews the quality of the Programme and provides action points emerging from the analysis of data provided by students, staff and external examiners.  These action points from part of the PEP annual monitoring process and inform the PEP action plan.
· External examiner reports feed into the annual monitoring process and serve as indicators for areas where staff development will be of benefit to the Programme.  The external examiner has a private meeting with course members to gather their feedback on the programme.
· Each module provides formal and informal opportunities for student evaluation and this feeds back into the review of the programme as it progresses and at the end of the year.

· The PEP committee for staff and students considers feedback from all participants and students from the PG Cert L&T in HE are represented. It also serves as a forum for identifying important issues which are likely to impact upon the Programme.

· Appraisals of staff and peer observation of teaching provide important means of updating and monitoring developments in teaching and learning.
· Programme tutors are involved in either research or scholarly activity which impacts upon teaching and learning issues in the Programme and ensures that teaching and learning issues at Master’s level are addressed in an appropriately challenging and innovative manner. 
15. Assessment 

Assessment Strategy

All of the assessment criteria are at ‘M’ level and the PG Cert L&T in HE uses the PEP assessment criteria. In order to ensure consistency in the high standards associated with ‘M’ level work this generic set of criteria is based on the dimensions of the professional models which underpin the Programme. In addition the educational aims of the Programme are supported by this strategy inasmuch as it enables the students to act as autonomous learners, adopting a research-based approach to personal and organisational development in order to enhance professional practice within a clear framework of the participants’ own professional values. 

The key features of the PEP assessment strategy are that it:

i. enables course participants to direct their own learning efficiently and effectively towards a given purpose;

ii. is aware that course participants have unique goals and interests and recognises that these have implications for the teaching and learning process;

iii. acknowledges that learning occurs in a particular social, cultural and political context and   that this affects what is learned and the ways in which it is learned;

iv. has a commitment to facilitate course participant learning through an individual course participant-centred approach as well as a group-centred approach with a strong commitment to group learning, group processes, and dissemination;

v. includes specific learning outcomes as well as a generic set of criteria for all modules;

vi. will be systematically monitored and reviewed in relation to its principles and procedures and its effectiveness as a formative and summative function.
The PG Cert L&T in HE addresses these issues by the use of a variety of innovative assessments across its modules.  MEDD4144 is assessed by patchwork text, a means of building a portfolio of material piece by piece while gaining formative feedback as you progress. MEDD4142 allows a variety of modes of assessment as long as your choice demonstrates you have met the learning outcomes.  MEDD4143 encourages research informed practice through the use of an action research report as the main assignment.  These assessments allow programme members to take a creative approach to fulfilling the course requirements.
Formative Assessment

There is plenty of opportunity for formative assessment before the final submission of summative work and this formative assessment process encourages self and peer assessment and support, as well as the engagement in personal development planning.  For each module course members are asked to undertake and discuss an initial self assessment against the module outcomes and values, this is followed by further formative work developing particular practice[MEDD4144], formulating a learning contract [MEDD4142] or developing a research proposal [MEDD4143].  The submission of draft work for full formative assessment is encouraged at least 8 weeks in advance of the final deadline.  This allows time for a feedback interview to be arranged individually with each candidate to provide formative feedback.  Final assignments can then be revised for summative assessment.
The course is fully compliant with UW regulations for assessment, mitigation, appeals and complaints. For further details on any of these areas please follow this link to the Registry website or see the UW Student Handbook.

Regulation of assessment 
The course operates under the Postgraduate Regulatory Framework (.pdf) which sets out the full regulations for passing modules, grading of modules, retrieving failed modules and other requirements for awards.

Assessment for the PG Cert in L&T in HE is on the basis of course work.  The minimum pass mark is 50% for each module.  The award of the PG Cert may be made with Pass, Merit or Distinction.
The following awards will be available upon meeting the following requirements:

	Award
	 Requirement 

	 Postgraduate Certificate (PGCert) 
	 60 credits at Level 7 of the FHEQ 


Institute Examination Boards review and confirm results for modules, and the Scheme Examination Board considers candidates’ mark profiles to make decisions about progression, awards and degree classifications as appropriate.

How your work is assessed 

Each assessment item has published specific marking criteria contained in the module outline given to students at the beginning of the module. These are based on the generic assessment criteria contained within the UW Student Handbook, the University’s Masters level assessment criteria and the PEP assessment criteria set out here.  
	
	70% + Distinction
	60% + Merit
	50% + Pass
	Below 50% Fail

	1. Literature Review and Theory

Understanding of the theoretical models from which issues and key concepts in the course members' professional work are derived.

Application of knowledge and conceptual understanding.
	An excellent understanding with skilful synthesis and an intelligent critical review of the theoretical underpinning of professionality, including values and beliefs. Evidence of extensive reading which has been thoroughly critically evaluated and explicitly related to the research question, theme or topic.

Originality in the application of knowledge with a conceptual understanding that enables critical evaluation and a high degree of autonomy.


	Very good understanding, demonstrating relevance of the models and including good synthesis and critical review of the theoretical underpinning of professionality, including values and beliefs. Evidence of wide reading with some critical evaluation and a clear relationship to the research question, theme or topic. Some originality in the application of knowledge with a conceptual understanding that enables critical evaluation and a degree of autonomy.
	Clear identification of the models, issues and concepts, integrated into the argument with understanding. Appropriate reading with some limited evaluation. Not consistently clearly related to the research question, theme or topic. Limited originality in the application of knowledge with some conceptual understanding that enables occasional critical evaluation and autonomy.
	Poor, inadequate or incomplete identification and understanding. Over reliance on a restricted range of sources. Not related directly to the research question, theme or topic. An extremely limited originality in the application of knowledge with poor conceptual understanding that enables rare critical evaluation and autonomy.

	2. The argument in terms of its structure

Structural development from objectives to analysis and synthesis, conclusions and recommendations.
	Explicit, convincing demonstration of structured development. Extremely strong internal consistency, making the project convincingly holistic. Evidence of a creative and original approach with a critical awareness of its strengths and limitations.


	Highly cogent structure and development of the argument. Evidence of internal consistency with very good use of information gathered to support the argument. Awareness of strengths and limitations.
	An explicit structure and development, critically defended but with some weaknesses in the integration of the various themes or sections. Some awareness of strengths and weaknesses.
	Poor, inadequate or incomplete structure and with a lack of internal consistency. Very limited use of information gathered to sustain the argument and with serious weaknesses in the integration of evidence. No awareness of the limitations of the report.

	3. Reflection and Evaluation

Evidence of personal and professional self-evaluation.

Evidence of the voice of the writer and participants in the research. 


	A sophisticated reflection and evaluation of personal and professional practice, grounded in evidence and advancing the argument. A clear integration of the value and belief system of the writer is integral to the argument. A creative and highly original approach to a range of reflective writing styles is adopted.


	Very good reflection and evaluation of personal and professional practice grounded in evidence and advancing the argument. Some evidence of the integration of the value and belief system of the writer into the argument. Appropriate styles and registers are evident in the writing.
	Evidence of clear reflection and evaluation, grounded in evidence and contributing positively to the argument. Little evidence of the integration of the value and belief system of the writer into the argument. A limited amount of evidence of a reflective style or register. 


	Little or poorly focused reflection. No evidence of the integration of the value and belief system of the writer into the argument. The writing is one dimensional, and lacking in any reflective style or register.

	4. Research activities

Understanding of techniques, methods and approaches applicable to research.
	A comprehensive understanding of techniques applicable to research. A high sensitivity to qualitatively different kinds of evidence and arguments in research activities, together with a challenging approach as to what might constitute data. Very clear appreciation of relevant methodological issues and an excellent rationale for the approach adopted and the data collection methods utilised. Permeation of ethical issues is evident throughout.


	A good understanding of techniques applicable to research. Sensitive and systematic collection, analysis and presentation of data. Very good appreciation of relevant methodological issues and a clearly presented rationale for the research approach adopted and the data collection methods utilised. Good integration of ethical issues into the argument.
	A limited understanding of techniques applicable to research. An appropriate collection, interpretation and presentation of data, well articulated and evaluated. Some familiarity with key methodological issues and a competent rationale for the research approach adopted and the data collection methods utilised. Ethical issues tend to be ‘bolted on’.
	A poor understanding of techniques applicable to research. Poor, inadequate or incomplete information collection and interpretation. Little awareness of methodological issues and inappropriate or non-existent rationale presented for the research approach adopted and the data collection methods utilised. No evidence of ethical issues in discussion.

	5. Critical Reflection in relation to:

i. literature review and theory

ii. research design and methodology

iii. political, social and educational context

iv. personal and professional development.


	Substantial and sustained evidence of critical reflection which is of a strikingly innovative kind. Includes the exploration of different perspectives on the area under investigation. Employs implicit as well as explicit reflection in the narrative and consistently adopts an interrogative approach.


	Substantial and convincing evidence of critical reflection. Adopts an interpretive and analytical approach which supports a range of perspectives on the area under investigation. Provides evidence of implicit and explicit reflection in the narrative and is inclined to adopt an interrogative approach.


	Evidence of critical reflection which makes a positive contribution to the argument. There is some evidence of differing perspectives on the area under investigation. The reflection tends to be explicit and is only occasionally interrogative.
	Little evidence of critical reflection. The writing is simplistic and one-dimensional, tending to be assertive rather than interrogative.

	6. Referencing – 

    normally

    Harvard System     (author/date)
i. to facilitate easy access of reader

ii. to avoid plagiarism.


	Sources of ideas and information are acknowledged with meticulous accuracy using an appropriate system of referencing.
	Sources of ideas and information are invariably acknowledged with accuracy using an appropriate system of referencing.
	Competently referenced, though with some errors and/or inconsistencies. Uses an appropriate system of referencing.
	Poorly referenced and with some clear gaps. Does not use an appropriate referencing system.


The table below shows the range of assessment items used within the subject, by module and also shows the relative weightings of each item.
	Module
	Assessment Type

	MEDD4144
	Patchwork Text items and commentary

	MEDD4142
	Choice of essay, portfolio, two critical episodes or evaluation report.

	MEDD4143
	Action research report plus supporting materials


Submission of coursework

All assignments work should be submitted to the ADPU office in the manner and format described, and by the date indicated, in the module guide.  Work can be submitted by post or electronically using PebblePad or as email attachments.  However it may not be possible to receipt work received in this way.  Course members are advised to copy electronic submissions of work to the course tutor and the ADPU administrator.  
Submission Deadlines and Late Work

There is a Late Submissions Procedure which applies only to written assignments and not to any other forms of assessment.  You will find the full Procedures on the “My Course Details” tab of your SOLE page, but essentially, work handed in within 24 hours of the deadline will be marked and no penalty will apply.  

Work handed in more than 24 hours from the deadline but within 5 days of the original deadline will be marked but the mark will be capped at the minimum pass mark, unless a successful exceptional mitigating circumstances claim is subsequently submitted.  Work that is marked on a pass/fail basis or reassessment will not be marked and will be treated as a non-submission.

Work submitted after the expiry of 5 days will not be marked and will be treated as a non-submission, although, as above, students can apply to have the work marked on grounds of exceptional mitigating circumstances.  If the claim is upheld and if feedback to other students has not been provided, the work submitted will be marked. 
Late assignments should, whenever possible, be handed in between 9.00 and 5.00 at the usual collection point.

Return and Collection of Marked Work

Item report forms can be collected from the ADPU office four weeks after the summative deadline.  Given the nature of some of the assignments it may not be possible to return the assessed work at this point as it may be necessary to retain it to be seen by the external examiner.  If you wish to ensure you can have your work back within four weeks of the submission date, please submit two copies so one can be retained for the external examiner.  Otherwise work can be collected after the PGCert exam board.
Course tutors would encourage you to take the opportunity of a tutorial to talk through any formal feedback you receive.  This is particularly important for any failed work. 
A transcript of results will be available on-line via your SOLE page once marks have been agreed. To view your results click on the ‘My Results’ Tab when using your SOLE page.

How your work is marked

All summative work is graded by your allocated tutor and feedback provided via an Item Report Form.  Given the nature of the work on the PG Cert and the format of the assignments it is not possible to use anonymous marking.  However marking is moderated by the second marking of a sample which includes all failed work and a range of work from across the other bands. The external examiner also looks at a sample of work, chosen by the external examiner, and moderates module grading. A selection of modules from the PEP are also cross moderated each year to look at consistency across the programme. This moderation is undertaken in accordance with the University Assessment Policy.
Feedback on your work
Feedback in the academic realm can take many forms, but each can be used to improve your performance. Some of the different types of feedback include:

· Written comments from your tutor, usually attached to your assignments

· Verbal comments from your tutor associated with your work

· Generic feedback from tutors covering particular strengths/weaknesses found in the work of a particular student group

· Comments from other students about your work (peer feedback)

· Your own comments and reflections on your work (self assessment & feedback).

The PGCert places particular emphasis on the importance of formative feedback as a core part of the learning process. Please see the Study Skills page on the Student Services website for information on how to use feedback to improve your work.

Mitigating Circumstances

These are defined as exceptional circumstances, outside of your control, that have affected your academic performance.

The following represent grounds for the submission of a claim:
· Serious illness
· Serious illness of partner, relative or friend

· Bereavement

· Excessive employment demands which were substantial and temporary (part-time students only)

Claims of exceptional mitigating circumstances should be submitted on the mitigating circumstances form before results are considered by the Board of Examiners and before the published deadline.   
Information on how to submit a claim of Mitigating circumstances can be found via your SOLE page in the “My Course Details” tab, or via the link above on the Registry Services website.  Full procedures and regulations regarding mitigation can also be found here.

Cheating

Cheating is a serious offence and takes many forms including:-

Plagiarism – passing off the work of someone else as it if is your own.

Collusion – working closely with someone else to produce an assignment that is meant to be the work of an individual

The Internet is frequently used to download material to use in assignments.  The University deals severely with students who cheat and penalties extend to suspension and withdrawal for a second (or particularly serious first) offence.  In order to avoid an allegation of cheating make sure that you follow guidance on conventions for referencing and for use of quotations.  If you are in any doubt, check with your tutors who will be happy to advise you.

Guidance on Presentation of Assessed Work

All assessed work should be presented in a scholarly and professional way:  
· If it is written work, then it should be word processed
· It should be proof-read and spell-checked, etc

· For the summative assessments full bibliographies and referencing should be used.  See the university guidance on Harvard referencing for more details.
In all assessed work tutors will be looking particularly for evidence of theoretically informed critical reflection on the learning and teaching processes in which you are involved and indications of your development over the period of the module(s).  It is therefore particularly important to make consistent and evaluative reference to the literature of educational theory, to seek to theorise your own practice and to reflect back on your initial audits to suggest how your practice has moved forward. 
Each summative assignment requires a critically reflective introduction, commentary, essay or report that addresses the module outcomes and values.  These critical reflections earn the bulk of the marks for the assignments.  So consider:
Structure
Consider using a reflective cycle to structure your commentaries so you work, for example, from action, to feedback, to theory, to reflection, to improved action.  Or perhaps you could use the simple model suggested by the questions: What? [account of action or issue] So what? [discussion of wider theory and implications] Now what? [Proposals to address the issue]

Rationale 
Statements as to why you adopted particular approaches or methods.  These should contain scholarly references.  Demonstration of the relation between your understanding of published theory and your own theory and practice is a key element of the programme.
Explanation 
of how you implemented the methods chosen.

Formative reflection 
Your work will record some of the highs and lows, trials and errors, difficulties and challenges that you experience at a formative stage in your career.  What do you think these experiences have taught you?  Realistic and open developmental reflection is valued by the programme.  The PG Cert is not about demonstrating excellence or perfection in practice but about engagement in ongoing critically reflective development.
Evaluation 
Critical comments about the educational theory and its applicability in your setting. Critical comments on whether the methods you used proved successful, particularly in terms of student learning.  What worked, what didn’t and why?  Has feedback challenged your conceptions or personal theory of learning and teaching?
Development  
Ideas for future improvements of the approaches and methods you have used.  A commitment to continuing your own learning and improvement.

Disclosure  
Some personal statement about how you felt about using particular methods and in confronting particular situations and ideas.
16. Feeding back your views and opinions

This programme has been adapted and changed as a result of feedback from last year’s cohort.  This has resulted in changes to the learning outcomes, assessment pattern and teaching on the module.  Your views matter to the programme team.  If you have any comments on the module please let us know.  The sooner we have the feedback the quicker we can act upon it!  Informal evaluation will be undertaken during the programme and you will be invited to give your formal evaluation of each module once you have completed it both through a university module evaluation form and through contact with the external examiner.  All such evaluations remain confidential.  You can also feed comments on the programme to the PEP committee via your student representative on that committee.

Appeals and Complaints
Sometimes things do go wrong. In most cases matters can be resolved quickly and informally at a local level.  However, if you continue to be dissatisfied with the response then you should make an academic appeal or a complaint. 
If you are appealing against an academic decision, you should follow the Appeals procedure. You will find details here of how to challenge a decision. 

The Complaints procedure is designed to complement the appeals process and will consider any other subject relating to the student experience.
17. Appendices
Module Specifications
The following pages comprise full details of all the modules available to you on this course.  These are correct as of September 2009 but you should be aware that they are subject to change at any time as the course develops.
MEDD4144: Supporting Student Learning in Higher Education (SEDA 1)

	Module Code:
	MEDD4144

	Module Title:
	Supporting Student Learning in Higher Education 

	Department:
	Academic Development and Practice Unit

	Subject:
	PEP

	Module Leader:
	Dr John Peters

	Module Type and Restrictions: 
	MA/MSc

Open module

	Level:

	Level 7 (M)

	Module Credits:
	20 CATS/10 ECTS

	Module Status in relation to courses: 
	First Module for PG Cert L&T in HE

	Pre-requisites:
	First degree or equivalent

	Co-requisites:
	Nil

	Excluded Combinations:
	Nil

	Location of Teaching: 
	University of Worcester 

	Short Module Descriptor:
	This module is designed to provide an introduction to the issues and practicalities of supporting student learning in Higher Education.  It will examine major learning theories and encourage programme members to apply these to session design, assessment, monitoring and development of their own practice as HE teachers.

	Rationale:
	This module is primarily intended for those new to the support of learning in Higher Education, who have less than three years full time equivalent experience.  However it would be beneficial for experienced staff that have a role supporting student learning in Higher Education.  The module is the first in the Post Graduate Certificate in Learning and Teaching in Higher Education and offers an introduction to theory and value based teaching in a HE setting.  The module is also designed to meet the needs of those staff - such as Part time lecturers, Librarians, IT service staff and postgraduate research assistants – who have an important role in the support of student learning but for whom teaching or the facilitation of learning may be just a small sub-set of the work a full-time teacher would do.  The module offers such staff the chance to develop their teaching without demanding the quantity and range of experience and evidence necessary for the full PG Cert.  This module is accredited by the HE Academy against level 1 of the UKPSF and as a route to associate fellowship status.  

	Intended Learning Outcomes: 


	By the end of this module, module members will be able to:

1. Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness

2. Evaluate a range of teaching and learning methods and apply them appropriately 

3. Apply assessment techniques to promote learning and provide feedback to students

4. Monitor and evaluate your own teaching and support of learning

5. Inform your learning and teaching role with relevant policy, strategy and quality considerations 

6. Undertake Personal development planning to audit, reflect upon, plan and record your personal and professional development

The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how your practice in meeting the Learning Outcomes:

7. Demonstrates an understanding of how people learn

8. Values diversity and demonstrates respect for individual learners’ differences and development

9. Promotes inclusively and encourages learners’ participation, empowerment and equality of opportunity

10. Demonstrates scholarship, professionalism and ethical practice

11. Values working in, and developing learning communities

12. Demonstrates continued reflection on your own practice

13. Demonstrates development of your own practice, others, educational processes and systems.

	Indicative Content: 
	Members will examine issues around the following topics:

· Student-centred learning, independent learning and learner autonomy; 

· learning contracts; 

· learning styles and approaches to learning;

· assessment processes;

· quality and effectiveness in session design;

· feedback and evaluation;

· learning in groups;

· students’ skills, motivation and capability;

· effective resources for learning;

· adult learners;

· reflective learners.

	Mode of Module Delivery:
	The module will run over a semester.  The module will be supported by:

· A programme of 3 study days

· Monthly lunchtime support sessions

· Provision of module materials and support for asynchronous discussion through a module Blackboard site
· Development through the programme of an on-line collaborative learning resource with colleagues and staff on MEDD4142/4[e]
· Tutorials with a member of the ADPU Staff with particular emphasis on the completion of a learning contract.
· Mentor Support from within a member’s own academic department.
· Peer Support from other members on the module.
· Head of Institute assistance as a resource in providing the opportunity to meet the module requirements.

	Learning and Teaching Activities:
	The study days will combine short inputs with extensive workshop activity.  The module is structured to take students through the process of auditing their practice against the outcomes and values, planning to address these and then completing a patchwork text to meet them.  This process is supported by the module tutor, peers, their institutional mentor and Head of Institute.

	Attendance Requirement:
	Attendance at the study days is a requirement because of the importance of these days in building peer support and sharing ideas across as wide a range of subject disciplines as possible.

	Assessment Details: 
	Is on the basis of a 4000 word equivalent patchwork text developed by the candidate over the duration of the module and monitored by the tutor to demonstrate the learning outcomes have been met and the values addressed.  


	Sample Assignments:


	Patchwork text to be made up of the following mini-assignments each with a critically reflective commentary, theorising practice and relating to appropriate literature (c.300 words each), and a final overall critical reflection (c.1000 words) relating these to the module outcomes:

1. An introductory audit against the outcomes and values, [LO6]
2. A Learning Contract, [LO6]
3. Two of their own session plans, [LO1&2]

4. Two Peer Learning Through Observation records, one undertaken by a module tutor, [LO1,2&5]

5. Mini reviews of two research articles and a third relevant resource [LO1-5]
6. Records of assessment facilitated (e.g. An assessment brief and two completed anonymised item report forms) [LO3&5]

7. Collected student session feedback [LO4&5]

8. A staff development activity or event [LO6] 

9. A personal/professional development plan [LO6]

	Key Texts:
	Brockbank, A and McGill, I. (2007) Facilitating reflective learning in HE. SRHE/Open University Press
Fry, H. et al (2009) Handbook for teaching and learning in HE.  Routledge

Squires, G. (2003) Trouble-shooting your teaching. Routledge

	Indicative Bibliography and other learning resources:


	Bahous, Rima (2008). ‘The self-assessed portfolio: a case study’ Assessment & Evaluation in Higher Education, 33 (4), 381-393

Ball, S. J. (2003) ‘The teacher’s soul and the terrors of performativity’ Journal of Education Policy, 18 (2) 215-228.
Bligh, D. (1998) What’s the use of lectures? Intellect Press
Bloxham, S. (2004) ‘Understanding the rules of the game; marking peer assessment as a medium for developing students’ conceptions of assessment’ Assessment and Evaluation in HE, 29, 721-733
Brown, S. and Glaser, A. (1999) Assessment Matters in Higher Education. Open University Press

Butcher, C. Davies, C & Highton, M. (2006) Designing learning: from module outline to effective teaching, Routledge
Coffield, F. et al (2004) Should we be using learning styles? What research has to say to practice. Learning and Skills Research Council
Cowan, J. (2006) On becoming an innovative university teacher Open UP
Ellington, H. (2000) ‘How to become an excellent tertiary level teacher. Seven golden rules for university and college lecturers’. J of F & HE, 24, 3, 311-321

Houston; D. Robertson; T, & Prebble, T. (2008) ‘Exploring Quality in a University department: perspectives and meanings’ Quality in Higher Education, 14, (3) 209-223
Jaques, D. & Salmon, G. (2007) Learning in Groups. RoutledgeFalmer
Knight, P. (2002) Being a Teacher in Higher Education. Open University Press
Matthew, B. (2003) ‘Excellent teaching or excellent learning?’ Exchange, 5
McWilliam, Erica (2008) ‘Unlearning how to teach’ Innovations in Education and Teaching International, 45 (3), 263-269 
Race, P. (1999) 2000 tips for Lecturers. Kogan Page
Ramsden, P. (2003) Learning to teach in Higher Education  Routledge
Salmon, G. (2004) e-moderating: the key to teaching and learning on-line, Routledge

Turner, D. (2002) Designing and delivering modules. OCSLD at Oxford Brookes University
Journals:

Active Learning in Higher Education

Assessment and Evaluation in Higher Education

Educational Developments

Exchange
Studies in Higher Education

Teaching in Higher Education

Websites:
Constructivism from Elizabeth Murphy

http://www.stemnet.nf.ca/~elmurphy/emurphy/cle.html
Quality Assurance Agency  http://www.qaa.ac.uk/
Higher Education Academy http://www.heacademy.ac.uk/
SCIPS http://www.scips.worc.ac.uk/  

SEDA  http://www.seda.ac.uk/
TechDis  http://www.techdis.ac.uk/

	Date Module Specification Validated:
	May 2009


MEDD4144e: Supporting Student Learning in Higher Education (SEDA 1e)

	Module Code:
	MEDD4144 (E-learning mode)

	Module Title:
	Supporting Student Learning in Higher Education 

	Department:
	Academic Development & Practice Unit

	Subject:
	PEP

	Module Leader:
	Dr John Peters

	Module Type and Restrictions: 
	MA/MSc

Open module

	Level:

	Level 7 (M)

	Module Credits:
	20 CATS/10 ECTS

	Module Status in relation to courses: 
	First Module for PG Cert L&T in HE

	Pre-requisites:
	First degree or equivalent

	Co-requisites:
	Nil

	Excluded Combinations:
	Nil

	Location of Teaching: 
	University of Worcester 

	Short Module Descriptor:
	This module is designed to provide an introduction to the issues and practicalities of supporting student learning in Higher Education.  It will examine major learning theories and encourage programme members to apply these to session design, assessment, monitoring and development of their own practice as HE teachers.

	Rationale:
	This module is primarily intended for those new to the support of learning in Higher Education, who have less than three years full time equivalent experience.  However it would be beneficial for experienced staff that have a role supporting student learning in Higher Education.  The module is the first in the Post Graduate Certificate in Learning and Teaching in Higher Education and offers an introduction to theory and value based teaching in a HE setting.  The module is also designed to meet the needs of those staff - such as Part time lecturers, Librarians, IT service staff and postgraduate research assistants – who have an important role in the support of student learning but for whom teaching or the facilitation of learning may be just a small sub-set of the work a full-time teacher would do.  The module offers such staff the chance to develop their teaching without demanding the quantity and range of experience and evidence necessary for the full PG Cert in a distance learning format. This module is accredited by the HE Academy against level 1 of the UKPSF and as a route to associate fellowship status.  

	Intended Learning Outcomes: 


	By the end of this module, module members will be able to:

1. Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness

2. Evaluate a range of teaching and learning methods and apply them appropriately 

3. Apply assessment techniques to promote learning and provide feedback to students

4. Monitor and evaluate your own teaching and support of learning

5. Inform your learning and teaching role with relevant policy, strategy and quality considerations 

6. Undertake Personal development planning to audit, reflect upon, plan and record your personal and professional development

The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how your practice in meeting the Learning Outcomes:

1. Demonstrates an understanding of how people learn

2. Values diversity and demonstrates respect for individual learners’ differences and development

3. Promotes inclusively and encourages learners’ participation, empowerment and equality of opportunity

4. Demonstrates scholarship, professionalism and ethical practice

5. Values working in, and developing learning communities

6. Demonstrates continued reflection on your own practice

7. Demonstrates development of your own practice, others and educational processes.

	Indicative Content: 
	Members will examine issues around the following topics:

· Student-centred learning, independent learning and learner autonomy; 

· learning contracts; 

· learning styles and approaches to learning;

· assessment processes;

· quality and effectiveness in session design;

· feedback and evaluation;

· learning in groups;

· students’ skills, motivation and capability;

· effective resources for learning;

· adult learners;

· reflective learners.

	Mode of Module Delivery:
	The module will be delivered via a structured on-line course (Blackboard). The module will be supported by:

· Provision of a key text book

· Tutorials with members of the UW Academic Development & Practice Unit

· Peer Support from other members on the module.

· Weekly on-line synchronous chat facility with tutors

· Monthly lunchtime support sessions

· Mentor Support from within a member’s own academic department.

· Peer Support from other members on the module.

· Head of Institute assistance as a resource in providing the opportunity to meet the module requirements.

	Learning and Teaching Activities:
	The course will consist of a range of individual and collaborative group activities, facilitated by tutors, which are designed to promote engagement with and application of learning theories and pedagogical practice. The module is structured to take students through the process of auditing there practice against the outcomes and values, planning to address these and then drafting and completing a patchwork text to meet them.  This process is supported by the module tutor, peers, their institutional mentor and Head of Institute.

	Attendance Requirement:
	Participation in the on-line activities is a requirement because of the importance of these days in building peer support and sharing ideas across as wide a range of subject disciplines as possible.

	Assessment Details: 
	Is on the basis of a 4000 word equivalent patchwork text developed by the candidate over the duration of the module and monitored by the tutor to demonstrate the learning outcomes have been met and the values addressed.  


	Sample Assignments:


	Patchwork text to be made up of the following mini-assignments each with a brief reflective commentary, theorising practice and relating to appropriate literature (c.300 words each), and a final overall critical reflection (c.1000 words) relating these to module outcomes and values:

1. An introductory audit against the outcomes and values, [LO6]
2. A Learning Contract, [LO6]
3. Two of their own session plans, [LO1&2]

4. Two Peer Learning Through Observation records, one undertaken by a module tutor, [LO1,2&5]

5. Mini reviews of two research articles and a third relevant resource [LO1-5]
6. Records of an assessment facilitated (e.g. An assessment brief and two completed anonymised item report forms) [LO3&5]

7. Collected student session feedback [LO4&5]

8. A staff development activity or event [LO6] 

9. A personal/professional development plan [LO6]

	Key Texts:
	Brockbank, A and McGill, I. (2007) Facilitating Reflective Learning in HE. SRHE/Open University Press
Fry, H., Ketteridge, S. & Marshall, S. (2009) Handbook for Teaching & Learning in Higher Education.  London, Routledge.
Squires, G. (2003) Trouble-shooting your teaching. London, Routledge

	Indicative Bibliography and other learning resources:


	Bahous, Rima (2008). ‘The self-assessed portfolio: a case study’ Assessment & Evaluation in Higher Education, 33 (4), 381-393

Ball, S. J. (2003) ‘The teacher’s soul and the terrors of performativity’ Journal of Education Policy, 18 (2) 215-228.
Bligh, D. (1998) What’s the use of lectures? Intellect Press
Bloxham, S. (2004) ‘Understanding the rules of the game; marking peer assessment as a medium for developing students’ conceptions of assessment’ Assessment and Evaluation in HE, 29, 721-733
Brown, S. and Glaser, A. (1999) Assessment Matters in Higher Education. Open University Press

Butcher, C. Davies, C & Highton, M. (2006) Designing learning: from module outline to effective teaching, Routledge
Coffield, F. et al (2004) Should we be using learning styles? What research has to say to practice. Learning and Skills Research Council
Cowan, J. (2006) On becoming an innovative university teacher Open UP
Ellington, H. (2000) ‘How to become an excellent tertiary level teacher. Seven golden rules for university and college lecturers’. J of F & HE, 24, 3, 311-321

Houston; D. Robertson; T, & Prebble, T. (2008) ‘Exploring Quality in a University department: perspectives and meanings’ Quality in Higher Education, 14, (3) 209-223
Jaques, D. & Salmon, G. (2007) Learning in Groups. RoutledgeFalmer
Knight, P. (2002) Being a Teacher in Higher Education. Open UP
Knowles, M. (1978) The adult learner: a neglected species. Gulf
Matthew, B. (2003) ‘Excellent teaching or excellent learning?’ Exchange, 5
McWilliam, Erica (2008) ‘Unlearning how to teach’ Innovations in Education and Teaching International, 45 (3), 263-269 
Race, P. (1999) 2000 tips for Lecturers. Kogan Page
Ramsden, P. (2003) Learning to teach in Higher Education  Routledge
Salmon, G. (2004) e-moderating: the key to teaching and learning on-line, Routledge

Turner, D. (2002) Designing and delivering modules. OCSLD at Oxford Brookes University
Journals:

Active Learning in Higher Education

Assessment and Evaluation in Higher Education

Educational Developments

Exchange
Studies in Higher Education

Teaching in Higher Education

Websites:
Constructivism from Elizabeth Murphy

http://www.stemnet.nf.ca/~elmurphy/emurphy/cle.html
Quality Assurance Agency  http://www.qaa.ac.uk/
Higher Education Academy http://www.heacademy.ac.uk/
SCIPS http://www.scips.worc.ac.uk/  

SEDA  http://www.seda.ac.uk/
TechDis  http://www.techdis.ac.uk/
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MEDD4142: Learning, Teaching and Assessment in Higher Education (SEDA 2)

	Module Code:
	MEDD4142

	Module Title:
	Learning, Teaching and Assessment in Higher Education

	Department:
	Academic Development and Practice Unit

	Subject:
	PEP

	Module Leader:
	Dr John Peters

	Module Type and Restrictions: 
	MA/MSc

Open module

	Level:
	Level 7 (M)

	Module Credits:
	20 CATS/10 ECTS

	Module Status in relation to courses:
	Second Module for PG Cert L&T in HE

	Pre-requisites:
	First degree or equivalent

	Co-requisites:
	Nil 

	Excluded Combinations:
	Nil

	Location of Teaching: 
	University of Worcester 

	Short Module Descriptor:
	This module is designed to provide an in depth examination of the theory and practice of value based curriculum design in Higher Education.  It will examine major learning theories and encourage programme members to apply these to programme design, innovative assessment, monitoring and development of their own practice as HE teachers.

	Rationale:
	This module is primarily designed to support HE teachers with less that 3 years full time equivalent experience in their development as HE teachers.  More experienced teachers of HE students may also find the module a rewarding learning and development experience.    The module designed to meet the needs of academic staff for whom teaching and the support of learning is a major element of their work.  Participants are likely to be engaged in a greater range of learning, teaching and assessment activities than those required to complete ‘Supporting Student Learning’, with the ability and discretion to influence key aspects of educational provision. The module will contribute towards a SEDA-PDF award and HE Academy fellowship status.

	Intended Learning Outcomes:
	By the end of this module, module members will be able to:

1. Design appropriate teaching programmes in your subject discipline and critically evaluate their effectiveness 

2. Evaluate and apply appropriately a wide range of learning and teaching methods, to work with a range of group sizes.  

3. Develop effective learning material, learning environments and learning support systems, using C&IT were appropriate

4. Use an innovative range of assessment techniques to support effective learning and enable students to monitor their own progress.
5. Deploy appropriate methods of evaluating your own teaching and learning practices
6. Undertake personal development planning to audit, reflect upon, plan, and record your development

The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how their practice in meeting the Learning Outcomes:

1. Demonstrates an understanding of how people learn

2. Values diversity and demonstrates respect for individual learners’ differences and development

3. Promotes inclusively and encourages learners’ participation, empowerment and equality of opportunity

4. Demonstrates scholarship, professionalism and ethical practice

5. Values working in, and developing, learning communities

6. Engages with continuing reflection on their own practice

7. Develops their own practice, others and educational processes

	Indicative Content: 


	Members will examine issues around the following topics:

· curriculum, programme and session design;

· student-centred learning, independent learning and learner autonomy; 

· learning contracts; 

· learning styles and approaches to learning;

· e-learning and on-line learning environments;

· assessment processes and their design;

· feedback and evaluation;

· students’ skills, motivation and capability;

· effective resources for learning;

· adult learners;

· reflective learners.

	Mode of Module Delivery:
	The module will run over a semester.  The module will be supported by:

· A programme of 3 study days 

· Monthly lunchtime support sessions

· Provision of module materials and support for asynchronous discussion through a module Blackboard site,
· Development through the programme of an on-line collaborative learning resource with colleagues and staff on MEDD4142/4[e]
· Tutor Support from a member of the ADPU Staff with particular emphasis on the completion of a learning contract,

· Mentor Support from within a member’s own department,

· Peer Support from other members on the module,

· Head of Institute’s assistance as a resource in providing the opportunity to meet the module requirements.

	Learning and Teaching Activities:
	The study days will combine short inputs with extensive workshop activity.  The module is structured to take students through the process of auditing their practice against the outcomes and values, planning to address these and then drafting and completing an assignment to meet them.  This process is supported by the module tutor, peers, their institutional mentor and line manager.

	Attendance Requirement:
	Attendance at the study days is a requirement because of the importance of these days in building peer support and sharing ideas across as wide a range of subject disciplines as possible.

	Assessment Details: 
	Is on the basis of a 4000 word equivalent assignment developed by the candidate over the duration of the module (supported by the tutor) theorising practice, establishing its relation to appropriate literature, demonstrating the learning outcomes have been met and the values addressed.  

	Sample Assignments:
	A choice of assignment could be undertaken, for example:

1. A reflective Portfolio working through the outcomes and values

2. An essay setting out your learning and teaching philosophy and illustrating how this is reflected in examples of your practice

3. Two critical episode analyses

4. An evaluative report on a piece of curriculum development

Whatever assignment type is chosen it will be formatively supported by:  
1 An introductory audit against the module outcomes and values,

2 A Personal Development Plan/Learning Contract for the assignment [LO6]
3 At least two Peer Learning Through Observation records; one undertaken by the course member and one of the course member by a fellow course member from a different subject discipline, [LO1,2,3&5]
4 Sufficient and consistent examples of practice to meet the outcomes and values. [LO1-6 not elsewhere]

	Key Texts:
	Biggs, J. & Tang, C. (2007) Teaching for Quality Learning at University. Open University Press
Brockbank, A and McGill, I. (2007) Facilitating reflective learning in HE. SRHE/Open University Press
Prosser, M. and Trigwell, K (1999) Understanding Learning and Teaching: the experience in Higher Education. Open University Press

	Indicative Bibliography and other learning resources:


	Brookfield, S. (2005) The power of critical theory for adult learning and teaching Open University Press
Bryan, C. & Glegg, K (2006) Innovative assessment in Higher Education Routledge

Coffield, F. et al (2004) Should we be using learning styles? What research has to say to practice. Learning and Skills Research Council
Cowan, J. (2006) On becoming an innovative university teacher. Open University Press
Fink, L. D. (2003) Creating Significant Learning Experiences: an integrated approach to designing college courses. Jossey-Bass
Haggis, T. (2003) ‘Constructing images of ourselves? A critical investigation into “approaches to learning” research in higher education’. British Education Research Journal, 29, 1, 89-104

Jacques, D. & Salmon, G. (2007) Learning in Groups. RoutledgeFalmer
Laurillard, D. (2002) Rethinking university teaching Routledge
Marshall, D. & Case, J. (2005) ‘’Approaches to learning’ research in higher education: a response to Haggis’ British Education Research J, 31, 2, 257-267.

Matthew, B. (2003) ‘Excellent teaching or excellent learning?’ Exchange, 5, 
Meyer, J. & Land, R. (2005) ‘Threshold concepts and troublesome knowledge (2): epistemological considerations and a conceptual framework for teaching and learning’ Higher Education, 49, 373-388
Moon, J. (2004) A handbook of reflective and experiential learning. Routledge
Nicol, D. & Macfarlane-Dick, D. (2006) ‘Formative assessment and self-regulated learning: a model and seven principles of good feedback’ Studies in HE, 31, 2, 199-218

Quinton, Sarah & Smallbone, Teresa (2008) ‘PDP implementation at English universities: what are the issues?’ Journal of Further and Higher Education, 32 (2), 99-109
Salmon, G. (2002) e-tivities: the key to active online learning, Kogan page

Stefani, L. et al (2000) ‘Developing a student centred approach to reflective learning’. IETI, 37, 2

Stephen, Dawn E., O'Connell, Paul & Hall, Mike (2008) ‘‘Going the extra mile’, ‘fire-fighting’, or laissez-faire? Re-evaluating personal tutoring relationships within mass higher education’ Teaching in Higher Education, 13 (4), 449-460

Turner, D. (2002) Designing and Delivering Modules. OCSLD
Yorke, M. (2007), Grading Student Achievement in Higher Education Routledge
Journals:

Assessment and Evaluation in Higher Education

Higher Education Research and Development

Innovations in Education and Teaching International [IETI]

Journal of Further and Higher Education

Studies in Higher Education

Teaching in Higher Education

Research into Post Compulsory Education

Websites:
Higher Education Academy http://www.heacademy.ac.uk/
SCIPS http://www.scips.worc.ac.uk/  

SEDA  http://www.seda.ac.uk/
Tech Dis  http://www.techdis.ac.uk/
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MEDD4143: An Introduction to Academic Practice (SEDA 3)

	Module Code:
	MEDD4143

	Module Title:
	An Introduction to Academic Practice 

	Department:
	Academic Development and Practice Unit

	Subject:
	PEP

	Module Leader:
	Dr John Peters

	Module Type and Restrictions: 
	MA/MSc

Open module

	Level:
	Level 7 (M)

	Module Credits:
	20 CATS/10 ECTS

	Module Status in relation to courses: 
	Third Module for PG Cert L&T in HE

	Pre-requisites:
	First degree or equivalent

	Co-requisites:
	Nil

	Excluded Combinations:
	Nil

	Location of Teaching: 
	University of Worcester 

	Short Module Descriptor:
	This module seeks to address the broad experience of academic practice.  It places support for learning and teaching within their working context and the other key roles of an academic, including research, scholarship and administration.  It encourages course members to reflect upon and develop their professional activities as academics and to enhance their awareness of change and career management.   

	Rationale:
	This module is primarily designed to support HE teachers with less that 3 years full time equivalent experience in their development as HE teachers.  More experienced teachers of HE students may also find the module a rewarding learning and development experience.    The module is part of the PG Cert Learning and Teaching in HE and is designed to meet the needs of academic staff faced by the various demands of their profession.  Participants are likely to be engaged in a range of professional activities such as research, administration, income generation, liaison, quality assurance, etc., as well as teaching in their discipline.  The module seeks to encourage reflection on these various roles and individual planning to engage with them effectively for career development. The module will contribute towards a SEDA-PDF award and HE Academy fellowship status.

	Intended Learning Outcomes:
	By the end of this module, module members will be able to:

1. Engage effectively with research and scholarship in your subject discipline

2. Demonstrate a positive link between your own discipline research and scholarship and your teaching

3. Inform your professional role with relevant strategy, policy and quality considerations

4. Engage constructively and effectively with change management and academic administration
5. Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development

The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how their practice in meeting the Learning Outcomes:

1. Demonstrates an understanding of how people learn

2. Values diversity and demonstrates respect for individual learners’ differences and development

3. Promotes inclusively and encourages learners’ participation, empowerment and equality of opportunity

4. Demonstrates scholarship, professionalism and ethical practice

5. Values working in, and developing, learning communities

6. Engages with continuing reflection on their own practice

7. Develops their own practice, others and educational processes 

	Indicative Content:
	Members will examine issues around the following topics:

· research and scholarship in higher education;

· the relationships between research and teaching;

· learning contracts and reflective learning; 

· effective administrative practice;

· the relationships between national, institutional and departmental policies, strategies and quality assurance procedures;

· feedback and evaluation;

· change management;

· career management.

	Mode of Module Delivery:
	The module will run over a semester.  The module will be supported by:

· A programme of 3 study days 

· Monthly lunchtime support sessions

· Provision of module materials and support for asynchronous discussion through a module Blackboard site,

· Tutor Support from a member of the ADPU Staff with particular emphasis on the completion of a learning contract,

· Mentor Support from within a member’s own academic department,

· Peer Support from other members on the module,

· Head of Institute’s assistance as a resource in providing the opportunity to meet the module requirements.

	Learning and Teaching Activities:
	The study days will combine short inputs with extensive workshop activity.  The module is structured to take students through the process of auditing their practice against the outcomes and values, planning to address these and then drafting and completing an action research project to meet them.  This process is supported by the module tutor, peers, their institutional mentor and Head of Institute.  

	Attendance Requirement:
	Attendance at the study days is a requirement because of the importance of these days in building peer support and sharing ideas across as wide a range of subject disciplines as possible.

	Assessment Details:
	Is on the basis of a 4000 word equivalent action research project on an aspect of research-related teaching developed by the candidate over the duration of the module and monitored by the tutor to demonstrate the learning outcomes have been met and the values addressed.

	Sample Assignments:
	To include:

1. An introductory audit against the outcomes and values, [LO5]
2. A Personal Development Plan/Learning Contract [LO5]

3. A formative class presentation outlining the proposed project [LO1-4]
4. A brief review of your research and scholarly activity [LO1]

5. At least two peer learning through observation records, one by a course tutor and one by the course member’s mentor, [LO2-4]
6. A final project report [LO1-4]

	Key Texts:
	Cousin, G. (2009) Researching Learning in Higher Education Routledge
Norton, L.S. (2009) Action Research in Teaching and Learning. A Practical Guide to Conducting Pedagogical Research in Universities. Routledge 

	Indicative Bibliography and other learning resources:


	Barnett, R. (2005) Reshaping the university: new relationships between research scholarship and teaching, Open UP 
Becher, T. & Trowler, P. (2001) Academic tribes and territories. Open UP
Boyer, E. (1990) Scholarship reconsidered: priorities for the professoriate. Carnegie Foundation
Cowan, J. (2006) On becoming an innovative university teacher. Open University Press

Denzin, N. and Lincoln, Y. (2005) Handbook of Qualitative Research Sage
Fry, H. Ketteridge, S. & Marshall, S. (2002) The effective academic, Kogan Page

Fry, H, et al (2008) A Handbook for Teaching and Learning in Higher Education. Kogan Page
Gibbs, G. and Coffey, M. (2004) ‘The impact of training of university teachers on their teaching skills, their approach to teaching and the approach to learning of their students’. Active Learning, 5, 1, 87-100

Grant, W. & Sherrington, P. (2006) Managing your academic career Palgrave
Hunt, L. Bromage, A. & Tomkinson, B. (2006) The realities of change in Higher Education, Routledge

Jenkins A, et al (2003) Re-shaping Teaching in Higher Education: Linking Teaching and Research. Kogan Page
Knight, P. (2002) Being a Teacher in Higher Education. Open UP
Lindblom-Ylänne, S. Trigwell, K. Nevgi, A & Ashwin, P. (2006) ‘How approaches to teaching are affected by discipline and teaching context’ Studies in Higher Education, 31, 3, 285 – 298
Marshall, S. (2007) Strategic leadership of change in Higher Education, Routledge
McNiff, J. Lomax, P. and Whitehead, J. (2003) You and your action research project, Routledge

Prosser, M. et al (2008) ‘University academic’s experience of research and its relationship to their experience of teaching’ Instructional science, 36, 1, 3-16
Reason, P & Bradbury, H. (2008) Handbook of Action Research, Sage
Senge, P. (2006) The Fifth Discipline, Doubleday 

Journals:

Assessment and Evaluation in Higher Education

Educational Action Research

Higher Education Research and Development

Innovations in Education and Teaching International

Journal of Further and Higher Education

Studies in Higher Education

Teaching in Higher Education

Research into Post Compulsory Education
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