Personal Development Planning: Sharing effective practice template.  
	1.  Title 

	Enhancing Enterprise, Entrepreneurship and Employability through PDP in Sport


	2.  Description of practice 

	The Institute of Sport and Exercise Science operates a customised programme of Personal Development Planning (PDP) through its personal tutorial system. This includes the development of student employability skills, and builds upon an established PDP programme, namely the Student Qualities Profile (SQP) (Peters, 2001). The rationale behind the SQP was that it should support students in the development of their skills and, at the same time, act as the focus for their planning, reflection, development and recording of achievement throughout their undergraduate studies. In practice, however, the majority of students ignored what they deemed to be surplus to the mandatory requirements of their degree. The School of Sport and Exercise Science therefore took the decision to integrate a customised version of the SQP within the personal tutorial system, creating timetabled opportunities for students to reflect, with their tutors, on their progress. It also embarked upon a review of the skill set with which students were being encouraged to engage, and developed activities to support and enhance the PDP programme. 

.


	3.  What did you learn from it; what did the students learn from it?

	Our experience is that staff engagement is fundamental for the successful implementation of the PDP programme. A significant objection raised by academics is the relevance of PDP to learning in the subject curriculum as well as to life beyond higher education.  However, such an undertaking is dependent on a university’s vision and commitment.  One of the five stated ambitions of the UW Strategic Plan (2007–2012) is “to produce highly employable, innovative, professional alumni”. Whichever direction we choose to take, we owe it to our students to respond to the skills agenda in order to unlock their full potential in future employment.

Our main aim was to increase the level of student and staff engagement with PDP. One of the ways it has been possible to gauge the level of student engagement has been through the monitoring of attendance at personal tutorials. In order to give the new approach the best possible chance of success, it was decided that only the incoming cohort of undergraduate degree students would be targeted. The level of attendance at personal tutorials was in excess of 80% (over 120 out of 148 students). It must be acknowledged here that a great deal of time and energy was expended by the co-ordinator, to ensure that students and staff received regular reminders and encouragement to book tutorials.  Of course, attendance at tutorials is no guarantee of student or staff engagement with PDP. The personal tutorial system has existed for many years as a vehicle for pastoral care and it is perhaps inevitable that some students and, indeed, a number of staff, may well have adopted a ‘normal service’ approach and ignored the PDP element of the process.

From 2005/06 the school sought to keep staff records to assist in the writing of the Annual Monitoring Report. Data gathered include research and scholarly activity, publications, conference presentations, but also learning and teaching activity. It is in this section that we asked staff to record their attendance figures for personal tutorials.

The percentages for each year group show that the attendance for first years is relatively high – around 70%. This figure drops to around 40% in years two and three. Although no formal investigation has been undertaken to identify why 30% of students fail to follow up their first year tutorials, there is a substantial amount of anecdotal evidence which indicates that the optional, non-assessed nature of PDP suggests to some students that ‘if it were that important it would be assessed”.. Much more effort needs to be made to get the message across that going to university and coming out with a 2.1, while an achievement, is not enough to land a graduate level job. Skills and experience have to be developed. We need to continue to devote time and energy to 'get the message across'. It is perhaps time to raise the stakes, by either making PDP related modules mandatory or offering opportunities for students to achieve credit. 

The tutorial attendance figures for 2005/06 and 2006/07 were:

2005/06 

Percentage Totals          Year 1 - 66.4%      Year 2 - 39.9%
2006/07

Percentage Totals         Year 1 – 71%        Year 2 – 38.4%          Year 3 – 41.3%
Tutors who have physical education undergraduates among their tutees reported that there was a very high level of attendance and engagement among third year students wishing to apply for a PGCE PE Secondary Course place (the focus of the third year tutorial is the drafting of a personal statement). The message here seems to be that students will engage in non-assessed and non-formalised learning, provided there is a powerful rationale for them to do so.

There is also some evidence from students to suggest that staff play a very important role in determining the level of student engagement with PDP. If member of staff sent out a negative view of PDP at the first tutorial meeting, then not only would the student fail ever to see the value of PDP, but would also be unlikely to return to see their tutor. From a staff perspective it was apparent that some students, when reflecting on their academic and extra-curricular experiences, struggled to identify opportunities which offered them the chance to develop these skills. Students would often need examples to help them to complete the self-assessment section of the personal tutorial record sheets.

As previously stated the PDP system now includes seven customised skills 

(As detailed in (5) Resources Section): 

1. Planning and Time Management;

2. Responsibility and Independence;

3. Interactive and Group Skills; 

4. Problem-solving skills; 

5. Reflection; 

6. Communication and Presentation skills; 

7. Entrepreneurship and Networking skills  

Many students felt unable to record any evidence under the ‘entrepreneurship’ section of the record sheet. Those that did tended to record major events, such as the ‘Bizcom challenge’, which focused on the recognition and reward of specific business or entrepreneurial skills. While the number of students involved in these events is still relatively small, it is true to say that the benefits have been transformative and long-lasting. For example:
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An entrepreneurial University of Worcester Masters student won a £2,500 first prize in a prestigious West Midlands business competition for her innovative hi-tech sports analysis service.  

Jenny Burchill, pitched her business proposal Statistical and Technical Analysis Reporting for Sport (STARS) to regional business leaders as part of Bizcom, an initiative designed to encourage entrepreneurship and business start-up within West Midlands Universities. 
Students have reported most difficulty in identifying evidence of the development of problem-solving, entrepreneurial and networking skills. Tutors have tried to prompt and encourage students to reflect on specific tasks undertaken both in and outside lectures. However, these remain areas where students do not feel confident that they are making progress. There are also a significant number of students who find it difficult to recognise the development of generic skills in the curriculum.  Some students tend to compartmentalise skills and focus on the specific learning outcomes of each module.  When PDP is used with undergraduates on non-professional programmes, specificity is difficult to establish, but those students who aspire to PGCE or other recognised career pathways quickly learn the value of developing skills which they know will be either desirable or essential. 

It is probably true to say that few students who embark on an undergraduate sports degree do so in the hope or expectation that they will eventually run a business of their own.  Many choose a sports degree because of their competitive success on the field of play. But should this rule out a career in the world of business?  Do we, as academic staff, stifle entrepreneurship and creativity?  Undoubtedly many of us lack business skills and there is little infrastructure to learn about enterprise skills.  As academics we may tend to be preoccupied with subject knowledge.

.


	4.  How we are planning to develop/improve practice 

	Related Developments

Degree +

Within the original design of the SQP, the Students Union provided certification, called Degree+, for skills developed whilst working with the union, and student could include this in their SQP.  It was felt that this might be more successful if this type of activity was embedded into the curriculum and that it might provide a support mechanism for those students having difficulty identifying evidence of entrepreneurial skills.  This development is currently underway and the aim is to work in partnership with relevant internal agencies across the university to develop a programme which students find accessible, develops their employability skills and gives them work based learning opportunities. These opportunities could be paid or voluntary work, or extra curricula activities which feed into PDP. The objectives are to:
· upgrade and re-launch Degree + through the student union

· embed Degree + within the BSc Sport Business Management degree   

· develop support materials to enhance the student development in this area, e.g. critical reflection, creativity, and an on-line facility to record student experience 

· develop a structured tutorial led approach which engages with Degree+
Non-Assessment (or self–assessment) of PDP 

We acknowledge that the non-assessed nature of PDP needs to be addressed. It is worth noting that on many vocational programmes such as the PGCE Secondary Course, students are required to keep a portfolio.  This is a reflective record of their development as a student teacher, in which they are required to write a series of reflective commentaries detailing their progress against the professional standards required to achieve Qualified Teacher Status (QTS). These are submitted and marked (pass or fail) on three separate occasions. Since this is a fundamental requirement of the course, engagement with the process is altogether more immediate and the focus is maintained to the end of the course. Both staff and students recognise the value of the School’s customised version of the SQP and, in particular, the process of engaging with PDP (through the personal tutorial system). Nevertheless we need to question whether this should be more formally accredited.  Further development and a deeper level of engagement will only be possible if its value is formally acknowledged.

Discussion 

In considering the success or otherwise of the School’s PDP programme we ask ourselves the question, “Is the glass half full or half empty”? The customised system of PDP is clearly well-received by the first year students with a 70% level of engagement.   However, the percentage drop of 30% in years two and three suggests that a significant number of students are unconvinced as to the long term value of PDP. Therefore are we to conclude that we have failed and need to come up with an alternative?  That we should always consider continuous improvement goes without saying, but we cannot ignore the fact that 30% of the combined second and third year cohorts represent about a hundred students. If we were to dismantle the system completely, on the grounds that a 30% 'take-up' indicates a poor return, then we would effectively be denying a significant minority of the student body a learning opportunity which they clearly value. The issues and action points given below are examples of those aspects which we feel have helped nurture the development and sustainability of PDP: 

· Ensuring that all drivers at School level (learning and teaching strategy, careers, employer networks, students union, business and enterprise and curriculum development) are making a valid, co-ordinated and transparent contribution to PDP opportunities;

· Identifying and making more explicit, through module outlines and during lectures, the links between learning outcomes, learning tasks and the development of generic skills and attributes;

· Establishing more opportunities for the students to gather evidence in support of the specific, general, self-reliant and connected skills (Hawkins 1995).



	5.  Resources

	Matrix of PDP Skills for Sports Graduates at UW 
Quality

         D

The Competence to…

           C

The ability to…

               B

The capability to…

            A

The Proficiency to… 

Planning and Time Management

Meet imposed deadlines

Plan own time within established deadlines

Set and achieve targets over an extended period

Select, apply and defend the most appropriate time management study

Responsibility and Independence

Meet imposed obligations

Be trusted and relied upon, though reliant on judgement of ‘experts’

Make own judgements and take responsibility for self

Take responsibility for self and others

Interactive and Group Skills

Comprehend and respond to direct communication. Perform  supervised work in a group

Assess and own and others’ strengths and weaknesses. Work in a group and assimilate own results into group project

Be able to negotiate and persuade. Structure teamwork, including negotiation of roles and responsibilities

Apply appropriate communication techniques. Co-ordinate group activity and carry forward an effective strategy

Problem solving skills

Recognise and comprehend basic texts and data

Undertake a problem with initial direction

Apply an appropriate strategy to a specific problem

Evaluate and improve problem solving strategies independently

Reflection

Recognise external criteria

Identify own strengths and weaknesses

Self-evaluate to focus on development needs

Continually apply reflective practice for personal development

Communication and Presentation skills

Comprehend and make statements of opinion. Present given information visually

Analyse and produce a structured statement. Apply a range of visual communication techniques

Give a convincing oral presentation and field questions. Evaluate and present effective visual communication

Design and co-ordinate appropriate presentations. Design appropriate visual communication techniques

Entrepreneurship 

and Networking

Skills 

(taken from the National Council for Graduate Entrepreneurship (NCGE) Learning Outcomes Framework for Higher Education *

Key Entrepreneurial behaviours, skills and attitudes are developed (A)*

Students understand the nature of the relationships they need to develop with key stakeholders and are familiarised with them (H)*
Focus on entrepreneurial behaviour development in the context of self-employment.

See all venture activities in terms of networks of know who
Opportunity Seek

Initiative take

Negotiate

Risk take

Decision Make

Strategic Orientation

Autonomy

Knows how to develop networks

Knows how to strategically develop networks

Knows how to build relationships

Demonstrates appropriate entrepreneurial characteristics and understands their relevance to a wide range of self employment, employment and social contexts

Demonstrates a ‘know who’ approach in relation to their particular field of study.

Bill, K. and Bowen-Jones, W (2005) 21st Century Skills for Sport and Recreation Graduates - Realising our Potential. Link 11.HEA HLST.



