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MEDD4144 Supporting Student Learning in HE
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Dr John Peters, Woodbury 117, Ext. 5506, j.peters@worc.ac.uk  and 


Dr Pamella Murray-Hopkin, Woodbury 117 (& Mulberry House G003) Ext 2058, p.murray-hopkin@worc.ac.uk
Introduction: 
Supporting Student Learning in HE is the first module of the Post Graduate Certificate in Learning and Teaching in Higher Education. It is accredited by the HE Academy against standard descriptor 1 of the UK Professional Standards Framework for teaching and supporting learning in HE and as a route to associate fellowship status.  
Rationale:
An introduction to theory and value based teaching in a higher education setting is provided by this module. Whilst it is primarily intended for colleagues of less than three years full time equivalent experience, the module also offers opportunities for the development of professional practice for more experienced staff. In addition staff fulfilling a range of learning support roles, such as part time or hourly paid lecturers, Librarians, IT service staff and postgraduate research assistants, benefit from participation in the module.  The chance to develop teaching without demanding the quantity and range of experience and evidence necessary for the full Post Graduate Certificate is afforded such staff.  
The following Values inform practice in relation to the Learning Outcomes. Module members will be able to reflect critically on how they:-
a. Demonstrate an understanding of how people learn

b. Value diversity and demonstrate respect for individual learners’ differences and development

c. Promote inclusively and encourage learners’ participation, empowerment and equality of opportunity

d. Demonstrate scholarship, professionalism and ethical practice

e. Value working in, and developing learning communities

f. Demonstrate continued reflection on your own practice
g. Demonstrate development of your own practice, others, educational processes and systems
Intended Learning Outcomes: 
By the end of this module, module members will be able to:

1. Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness

2. Evaluate a range of teaching and learning methods and apply them appropriately 

3. Apply assessment techniques to promote learning and provide feedback to students

4. Monitor and evaluate your own teaching and support of learning

5. Inform your learning and teaching role with relevant policy, strategy and quality considerations 

6. Undertake Personal development planning to audit, reflect upon, plan and record your personal and professional development

Content:

Members will examine issues around the following topics:-
· Student-centred learning, independent learning and learner autonomy
· learning styles, approaches to learning and inclusive learning
· assessment processes
· quality and effectiveness in session design
· feedback and evaluation
· learning in groups
· students’ skills, motivation and capability
· effective resources for learning
· adult learners and reflective learners
Mode of delivery:
The module teaching will run over a semester with the summative assessment due the following semester.  The module is supported by:
· A programme of 3 study days 

· Monthly lunchtime support sessions

· Provision of module materials and support for asynchronous discussion through PebblePad, the University’s Personal Learning System (see Assessment details)
· Development through the programme of an on-line collaborative learning resource with colleagues and staff on MEDD4142/4 ( see Assessment details)
· Tutor Support from a member of the ADPU Staff with particular emphasis on the completion of a ‘patchwork text’ (see Assessment details)
· Mentor support from within a module member’s own academic department
· Peer support from other module members 
· Head of Institute /UW line manager assistance as a resource in providing the opportunity to meet the module requirements.

Learning and Teaching Methods 
The study days combine short inputs with extensive workshop activity.  The module is structured to provide activities mapped against the learning outcomes.  Module members will audit their practice and therein address the values and meet the learning outcomes. This process is supported by the module tutors, peers, institutional mentor and Head of Institute/UW line manager.  
Attendance requirements

Attendance at the study days is required to develop module commitment for the purpose of peer support and share ideas across a wide range of subject disciplines.
Assessment details:
Formative and Summative Assessments 
The assessment process on this module uses a ‘patchwork text’ approach (Winter, 2003).  Module members are asked to complete small formative assignment tasks at regular intervals throughout the module. These small formative assignments are referred to as ‘patches’ and are based on module members’ support of student learning through their normal work. These patches are then ‘sewn together’ by a final overarching critical reflective commentary to provide the full summative assignment.  Module members are encouraged store their formative assignments as assets on PebblePad so they can quickly be drawn together and presented with the final critical reflective commentary as a PebblePad webfolio.
Formative Assessment:
1. Introductory Audit: Profile Form and Statement [c.300 words] - This audit of your experience in terms of the module learning outcomes and values is designed to help you and your tutors gain a clearer idea of your position at the start of the module [Appendix 2]. You are asked to load this onto PebblePad as an asset and share it with your tutor.  [self and tutor assessment]
a. Due date: 11th October 2011
2. Work based learning contract - It is important that you discuss the requirements of the module with your line manager.  The work based learning contract [Appendix 3] should be completed and returned to your tutor to record that this discussion has taken place.

a. Due date: 24th October 2011
3. Session Plan with rationale [c. 200 words] and comments [c.100 words] – This should take the form of a plan for one of your teaching sessions with accompanying rationale.  The session can be a lecture, seminar, workshop, practical, tutorial or e-learning activity.  It should be accompanied by a short rationale [200 words] to explain why you adopted the structure and teaching methods for this session and identify why you consider them to be appropriate for the designated student level of study.  You are asked to load this onto PebblePad, share it with module members through the module’s formative assessment gateway and ensure you ‘enable comments’. An example of a session template is offered for your guidance [Appendix 4].  You are then asked to comment on a session posted by a module member [100 words].  [peer & tutor assessment] 
a. Due date: 14th November 2011 for session plan & rationale

b. Due date: 21st November 2011 for comment  
4. Teaching observation record - Two peer observations should be conducted; one by a course tutor and the other by a fellow module member. An example of an observation template is offered for your guidance [Appendix 5].  These are intended to be formative experiences and to provide the opportunity to engage in discussion about your teaching and support of learning. It is not about judging your performance as a teacher. We ask that you provide a record of the discussion. The observation could be of a lecture, seminar, workshop, practical, lab session or tutorial.  It need not involve formal observation of a teaching event but involve sharing (e-)learning materials with a tutor or module member and discussing how these have worked to support learning. It is your responsibility to arrange for these observations to take place by contacting your tutor and fellow module member in good time.  The observation record should be loaded onto PebblePad. [peer or tutor assessment]
a. Due Date: 19th December 2011
5. Mini review of two research articles [c. 200 words] - You are asked to provide mini reviews of two relevant articles taken from recent editions of the journals listed in the bibliography.  Each review should be 100 words in length and indicate the key contribution made by the article to our understanding.  These should be posted, with your name on them, to the PG Cert WIKI at: http://pgcertworc.pbworks.com/  [you will need to create a user account for yourself].  [peer assessment] 
a. Due date: 19th January 2012 
6. Mini-review of a teaching ‘tool of the trade’ [c.100 words] - This should be a mini review of a specific teaching resource, approach or activity of your choice, [e.g. using an item from JORUM or something like ‘using Podcasting to provide student feedback’ or ‘using triads in practical group work’] - setting out its key points and value.  It should be written for inclusion on the University of Worcester’s interesting practice blog [http://adpu.wordpress.com/ ].  The review should be submitted to Dr Ian Scott, Head of Academic Development and Practice, at i.scott@worc.ac.uk for inclusion on the blog.  [tutor assessment]
a. Due date: 20th February 2012

7. Review of a staff development activity or event [c.300 words] -This short review should set out the nature of the staff development activity and your key learning points from it.  It could be a formal event or an informal piece of professional development.  You are asked to share this with all module members via the PebblePad formative assessment gateway in the MEDD4144 gateway and to allow and encourage comments from colleagues.  [peer assessment]
a. Due date: 19th March 2012
8. Second teaching observation - You should load a copy of the discussion record of your second teaching observation onto PebblePad [see item 4]. [peer or tutor assessment] 

a.  Due date: 2nd May 2012
9. Second session plan, student feedback and commentary [c.300 words] -The session can be any form of student learning event or activity you have facilitated.  You are asked to gather student feedback on it and provide a short commentary discussing the feedback.  Please share this material with module members via the PebblePad formative assessment gateway and comment on at least one posting from a module member. [peer assessment]
a. Due date: 21st May 2012
10. Records of assessment facilitated - If you have undertaken grading of summative assessment you are asked to load onto PebblePad, and share with your tutor, copies of an assessment brief plus two completed and anonymised feedback forms as examples of feedback to students on assignments.  If you have only undertaken formative assessment processes then you will need to discuss an appropriate alternative submission format with the tutor. [tutor assessment] 
a.  Due date: 11th June 2012
Summative Assessment:
PebblePad Webfolio patchwork text: Critical Reflective Commentary [c.2000 words] and patches [c.2000 words]
The final critical reflective commentary should knit together the small patchwork assessments and explain how they address the values and meet the learning outcomes of the module.  You may structure the critical reflective commentary in whatever way best suits you.  It might be, for example, a single formal written commentary or a number of short pieces referring to each learning outcome.  You might consider structuring it using a simple reflective framework such as Driscoll’s ‘What? So what? Now what?’ model (Driscoll, 2007). 

	The summative assessment consists of a 3 - 4,000 word equivalent patchwork text developed over the duration of the module to demonstrate the values are addressed and the learning outcomes met.  This is presented in the form of a PebblePad Webfolio.

	The PebblePad Webfolio comprises a final overall critical reflection (c.2000 words), theorising practice, relating it to appropriate literature and tying the individual patches to the module outcomes and values.  The Webfolio should also contain or link to the following formative assessment patches:
1. The module member’s introductory audit against the outcomes and values (300 words)
2. A copy of the work-based learning contract

3. A session plan and rationale (300 words)
4. A record of discussion of a Teaching Observation by a module tutor

5. Mini reviews of two research articles (200 words)

6. A blog post mini review of a ‘tool of the trade’ (100 words) 

7. A review of a staff development activity or event (300 words)

8. A record of discussion of a teaching observation by a peer.

9. A second session plan and including student feedback on the session and a short commentary on that feedback (300 words) 

10. Records of assessment facilitated (e.g. An assessment brief and two completed anonymised item report forms) 

	The final summative submission date for all the required work for MEDD4144 Supporting Student Learning is June 27th 2012 and feedback will be provided to you by 25th July 2012.


Feedback from the external examiner in recent years suggests that module members should pay particular attention to a number of key criteria when producing their final critically reflective commentary.  The commentary should be:

a. Scholarly – including references to, and critique of, key literature and relevant recent research articles

b. Practical – discussing worked examples of your support of student learning in sessions
c. Personal – reflecting your values and personal theory of learning and teaching through self-aware, critical reflection.
Non anonymous marking

Due to the nature of the assessment approach adopted on this module and the emphasis placed on peer and tutor formative assessment, it is considered conducive to learning to show student identity on assessment pieces. 
Non-Submission, Late Submission and Reassessment
Module members must be aware that non-submission can have damaging consequences for your academic progress and final qualification.  All non-submissions of summative work will result in failing the module and being required to re-take the module. 

Module members who submit items of formative and summative assessment on time will benefit from gaining feedback on their work from module tutors and fellow members of the module.  This feedback is valuable when completing future assessments and provides invaluable assistance should you be required to undertake re-assessment.  

Module members having difficulties meeting stated deadlines should inform Dr John Peters and put in a mitigating circumstances claim.  Such claims should be submitted within 7 days of the summative assessment deadline.    
Evaluation and Development

This module has been adapted and changed as a result of feedback from last year’s cohort.  This has resulted in changes to the timetable, assessment pattern and teaching on the module.  Your views matter to the programme team.  If you have any comments on the module please let us know.  The sooner we have the feedback the quicker we can act upon it. Informal evaluation will be undertaken during the module and you will be invited to give your formal module evaluation on its’ completion through a University module evaluation form and via contact with the external examiner.  All such evaluations remain confidential.

Disclosure Statement
We are committed to ensuring that disabled people, including those with learning difficulties, are treated fairly.  All reasonable adjustments to provision will be made to ensure that disabled people are not substantially disadvantaged.  Please inform your tutors of any issues you may have in relation to this statement.   
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Key Websites:

Interesting Practice at the University of Worcester http://adpu.wordpress.com/
Academic Development and Practice Unit Learning and Teaching guides at http://www.worc.ac.uk/adpu/staffguides.htm
Atherton, James, Learning teaching and heterodoxy website.  A very helpful resource by a national teaching fellow, which provides the basics of learning and teaching in HE - and also critiques of them. http://www.learningandteaching.info/  

Higher Education Academy: huge amounts of guidance by learning and teaching theme, evidence-net search engine for learning and teaching research and access to individual subject centre resources for learning and teaching in your discipline. http://www.heacademy.ac.uk/
JORUM: a free online service providing access to teaching and learning resources, for teaching and support staff in UK Further and Higher Education Institutions  http://www.jorum.ac.uk/
Learn Higher: providing quality assured support materials for many aspects of learning support in Higher Education, such as Group work, assessment, academic writing, PDP, etc.  http://www.learnhigher.ac.uk/ 
Quality Assurance Agency: keepers of the academic infrastructure but also contains reports on good practice in learning and teaching  that has emerged from the HE quality assurance process.  http://www.qaa.ac.uk/
SCIPS: Provides taylored support on addressing the needs of disabled students in your disciline.  Addressed by learning activity and specific disability.  http://www.scips.worc.ac.uk/  

SEDA: Provides guidance on the programme values and links to relevant conferences and events.   http://www.seda.ac.uk/
Tech Dis: Provides helpful and approachable guidance on using technology to support disabled student learning, including guides to the effective use of PowerPoint, Word and other mainstream educational software.  http://www.techdis.ac.uk/
Specific additional items may well be suggested during the module and course members are expected to augment this indicative reading list in reference to the particular focus of their teaching, learning and assessment activity.  
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Appendix 1
Provisional Schedule UW
The schedule is arranged so that both the specific learning outcomes and the practical aspects of the assessment are addressed. Study days will run from 9.15am to 4.15pm.  
	Date
	Topic
	Outcome or Value

	22nd September           9:15-16:15
	Introduction  & Icebreaker
	LO6,  V5

	
	Module aims: Assessment strategy & planning your learning 
	LO1&6

	
	Models of student Learning Cycles, learning styles & teaching 
	V1

	
	Lecturing, seminars, small and large group work
	LO1&2

	
	Evaluation 
	LO4

	
	
	

	23rd September          
 9:15-16:15
	Feedback:  discussion & policy 
	LO4&5

	
	Assessment: Criteria and giving effective student feedback
	LO3

	
	Using PebblePad to construct a Patchwork text
	LO6, V6&7

	
	e-Learning Resources
	LO6, V4

	
	Evaluation and close
	LO4

	
	
	

	17th January   

9:15-16:15
	The purpose of assessment: Why assess student work?
	LO3

	
	What is inclusive HE? 
	V2&3

	
	Trouble shooting your teaching
	LO2&4, V6&7

	
	Evaluation and close
	LO4


Appendix 2 

MEDD4144 Supporting Student Learning [SEDA 1] 
Audit Profile Form
Learning Outcomes

	
	Learning Outcomes:   Colleagues will be able to….
	A
	B
	C
	D
	E

	1
	Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness
	
	
	
	
	

	2
	Evaluate a range of teaching and learning methods and apply them appropriately 
	
	
	
	
	

	3
	Apply assessment techniques to promote learning and provide feedback to students
	
	
	
	
	

	4
	Monitor and evaluate your own teaching and support of learning
	
	
	
	
	

	5
	Inform your learning and teaching role with relevant policy, strategy and quality considerations
	
	
	
	
	

	6
	Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	
	
	
	
	


Programme Values 

	
	Values:    Colleagues will….
	A
	B
	C
	D
	E

	1
	Demonstrate an understanding of how people learn
	
	
	
	
	

	2
	Value diversity and demonstrate respect for individual learners’ differences and development
	
	
	
	
	

	3
	Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	
	
	
	
	

	4
	Demonstrate scholarship, professionalism and ethical practice
	
	
	
	
	

	5
	Value working in, and developing, learning communities
	
	
	
	
	

	6
	Demonstrate continuing reflection on your own practice
	
	
	
	
	

	7
	Develop your own practice, others, educational processes and systems
	
	
	
	
	


Key
E  
I have not really considered how to do this nor do I have any direct experience to reflect on.  
I can thus produce no evidence of achieving this outcome/value.

D 
I have started to think about this but I have only limited experience to draw upon.  I can produce little or no evidence to demonstrate I have achieved this.

C
I have thought about this and I have experience of doing it.  However I can produce little or no evidence to demonstrate that I have achieved this outcome/value.

B 
I have thought carefully about this and have had experience of doing it.  I can produce some examples that demonstrate I have achieved this.

A 
I have thought carefully about this and have various experiences of doing it.  I can produce a range of examples that demonstrates I have achieved this outcome/value.

Profile Statement
You are asked to refer to the learning outcomes and values to assess your current position on the Profile Form and review them in terms of your intended progression through the module. Next write a brief statement [c. 300 words] reflecting on your experiences in relation to the outcomes/values. In essence, explain why you put the ticks where you put them on the form. All outcomes, values and examples should relate to your experience in HE (or to prior experience in other sectors). Further information is available from module tutors, sessions and PebblePad.
Appendix 3

Work Based Learning Contract for the PG Cert in
Learning and Teaching in Higher Education

[Extracts from the programme handbook]

The PG Cert in learning and teaching in HE is an experiential work based learning programme that takes place alongside, and complements, employment supporting HE student learning.  This means that your learning experience is an arrangement made up of yourself, your employer and this programme.  Each of these partners has different responsibilities:  

Programme member
It is your responsibility to plan and manage your learning on the programme.  You should ensure, in negotiation with your employers,  that you are undertaking enough work in support of HE student learning [as set out in the entry criteria] to engage effectively with the programme.  If you have concerns over this, please discuss it with your employer and contact the programme leader.  You are also responsible for reflecting on your learning and being motivated to take advantages of the opportunities offered for development through formal study days, self-directed study and engagement with the formative and summative assessment process, including the provision of peer feedback to colleagues on the programme as requested.  

The Employer

The key supporters of your work place learning should be your mentor and line manager.  Line manager support for your undertaking the programme should be established from the outset, including any remission from working hours to engagement with the programme.  You should ensure your line-manager is aware of the requirements of the programme and the range and quantity of higher education work you need to be undertaking to generate examples of practice towards the assignments.   Ongoing employer support for your engagement with this programme - to include time release to attend study days and tutorials, to undertake self-directed study and complete formative and summative assessment - should be clearly and openly agreed in advance.  

Mentors are appointed to all staff at UW by their Head of Institute or line manager and should be your first point of call for specific subject-based issues.  Where possible your mentor should be working in the same setting as you and be a recent graduate of the PG Cert.  A UW handbook on Mentorship is available to enable you to make the most of this relationship.  The Personnel Department and Academic Practice and Development Unit offer workshop training for mentors to support them in this role.  The mentoring relationship is confidential between the mentor and mentee.  However a teaching observation by the mentor is requested as part of the supporting material for MEDD 4143 Introduction to Academic Practice, as part of the evidence of your developing practice within your discipline.  This requirement is intended to facilitate a good and active relationship with your mentor not as a mentor judgement on your teaching practice.  Your mentor is not involved in the assessment of your work on the PG Cert.  The relationship is therefore a purely supportive one of helping you adapt to the specific practicalities, pedagogic concerns and culture of your UW discipline and/or institute.
If you are not a member of staff at UW and do not have a workplace appointed mentor please discuss options with the programme leader to provide you with this support through other means.

The course team

It is our role to facilitate your learning on the programme.  We do this by providing study days, e-learning resources, support lunches, tutorials and feedback on relevant work.  We will provide you with a report on your progress for your line manager for those who are engaged in the programme as part of the probationary process at Worcester to feed into the week 12 and week 52 review. We also liaise with your employer on your progress, engagement and learning during the programme.

Programme member declaration

I have shared this document and discussed the work based learning aspect of this programme with my line manager.

Signed and dated: ----------------------------------------------------

Line manager declaration

I have discussed the work based learning aspect of this programme with my colleague undertaking the programme.  At UW, the probationary policy has been discussed and appropriate account has been taken of the demands of this programme in establishing overall workload.  An appropriate mentor has been appointed.

I understand that I can ask the PG Cert programme leader for an update on colleagues’ progress on the programme throughout the year.

Mentor’s name: -------------------------------------------------

Signed and dated: --------------------------------------------------
Appendix 4 Example Session Plan Template
Session Title:

Module Title:

Room:                                                  Start and finish times:

Session Type: [e.g. lecture, seminar, workshop, practical]

Session Learning Outcomes:

1. 

2. 

3. 

4.

Relationship to module outcomes and assessments:
	Timings
	Description of learning and teaching activity
	Tutor role
	Expected student activity
	Resources or materials

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Evaluation:
Appendix 5 
Learning and Teaching Observation Template
[To be completed by the module member before the observation and discussed in good time before the observation with the observer]
 Name of observee:
Date and time of observation:



 Observer: 

Venue: 



 Module: 

Type of Session / materials:

 Number of students: 
Length of Observation:

 What are the learning outcomes for the session / materials?

 How do these relate to the assessment pattern? 

How do they relate to module and subject learning outcomes?

Are there any special factors/problems which you have taken into consideration when planning the session or materials?

Are there any particular aspects which you would like to form the basis for the discussion or on which you would especially appreciate feedback?

Proposed date, time and venue for post observation discussion: 

[To be completed by the Observer during and after the observation]

Notes of the observation

Notes of the discussion

Areas of good practice to develop and disseminate
Areas which could be the focus for further development
What have you (as the observer) learnt from observing this session?

[To be completed by the observed after the observation and feedback discussion.]
What have you found helpful about the observation process?  What developments are you likely to consider as a result of the observation?

Appendix 6 Approaches to, and conceptions of, learning at masters level, as set out by the University Generic Masters Grade Descriptors 

These criteria are based on research which suggests that students’ approach to, or conceptualisation of, learning significantly shapes their outcomes.  It is therefore useful to set out how these approaches might be expected to manifest themselves for the various grade bands.  The students’ approach and conception of learning would be expected: 

• at Pass grade to be systematically collecting a comprehensive range of expert opinion, prioritising the acquiring of specialised material, skills or procedures as needed, and ordering them into relevant categories. For these students evaluation is about being able to choose between many complex equally valid, or equally uncertain, alternative expert answers or proposed methodologies. Masters level is seen as a quantitative increase in knowledge. Satisfactory practice would be expressed as recognizing and following the different but appropriate rules for different settings, being able to explain how the rules apply, practical understanding of current techniques, and accepting accountability in decision making in the light of these.   

• at Merit grade to demonstrate active abstraction of meaning and synthesis of complex and specialized material in developing an interpretation of the task or evidence. For these students evaluation is about forming, building and substantiating a critical judgement - even in complex situations where the research evidence is partial – and critiquing the evidence base and methodologies used to create knowledge in the discipline. The conception of satisfactory practice at this grade is about being able to explain the evidence and value base for practice and why rules, protocols or practices are appropriate. Students take responsibility for their own learning, are proactive in their professional role, demonstrating self-direction and initiative. 

• at Distinction grade to demonstrate the ability to develop appropriate creative, independent interpretations and/or evaluations of the task or evidence informed by command of their specialist area. Students are able to appreciate the relationships between knowledge or insights derived from a particular task and perspectives beyond the areas under immediate consideration. For these students evaluation is about the formulation of complex personally meaningful judgements based on the basis of current research and advanced scholarship, including the critiquing of established research methodologies and proposing of alternative hypotheses and approaches. Learning has relevance and meaning for the student beyond its own discrete sphere. The conception of effective practice will be evidence-informed but will embrace personal values and involve challenging established protocols and practices. It will demonstrate originality in addressing professional challenges. 

The key defining characteristic of work at Masters level is that it is informed by issues and insight at the forefront of the discipline, field or area of professional practice. Whatever their approach to learning, students will be expected to demonstrate command of a complex and specialized area of knowledge, skills and practice, allowing them to conduct some research and to act autonomously and responsibly in their professional setting.
Appendix 7 MEDD4144 Grade Descriptors   [The pass criteria are cumulative, building on those below]

	LO
	
	50-59 Pass
	60-69 Merit
	70-100 Distinction
	40-49 Fail
	1-39 Clear Fail

	1
	Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness
	Appropriate session plans are included and linked to relevant learning and teaching literature as a means of offering justification for practice.  There is some evaluation in terms of student satisfaction, personal reaction or expert opinion.  
	A coherent synthesis of the key literature on session design is provided which informs critical reflections on the personal and professional judgements made in the examples of practice provided. 
	An independent critique of approaches to session design is provided, informed by research literature at the forefront of the discipline.  This is applied to examples of your own practice through self-aware, critical reflection.
	Sessions plans may be present and appropriate but incomplete or dependent on out-of-date approaches, sometimes unsubstantiated by the rationale or commentary provided.
	Sessions plans are either not provided, inappropriate or not justified by the rationale and commentary provided.

	2
	Evaluate a range of teaching and learning methods and apply them appropriately 
	Appropriate deployment of a variety of learning and teaching methods is demonstrated through the examples of practice included.  Practice is justified through reference to personal reaction, expert opinion or student feedback.
	A synthesis of key literature on learning and teaching methods is provided. This informs critical reflection on the teaching choices made in the examples of practice provided, including awareness of the options rejected.  
	An independent critique of literature at the forefront of the debate on learning and teaching methods is provided.  This is applied through self-aware, critical reflection on examples of your professional practice as an educator.
	Session plans and observations may be present but incomplete.  The choices made about learning and teaching methods are not consistently substantiated with reference to theory, literature or student feedback. 
	Session plans and teaching observations are missing or the learning and teaching methods deployed in these are not justified by the rationale or commentary provided. 


	LO
	
	50-59 Pass
	60-69 Merit
	70-100 Distinction
	40-49 Fail
	1-39 Clear Fail

	3
	Apply assessment techniques to promote learning and provide feedback to students
	Examples of summative and formative assessment and feedback are discussed in the light of good practice guidance.
	A well-informed personal position on the use of assessment for learning is presented, calling on recent literature and demonstrated through examples of practice. 
	Current assessment practices are critiqued and good practice guidance questioned in the light of the latest research literature. A coherent, creative approach to assessment for learning is established.
	Either records of assessment facilitated are present but not evaluated or only demonstrated with regard to summative assessment.
	Records of assessment facilitated are missing or not explained in the commentary.

	4
	Monitor and evaluate your own teaching and support of learning
	A range of peer, self and student evaluation data has been collected and presented.  Examples of responses to these, through changes and developments in your practice, are provided.   These responses are based on practical ideas from the learning and teaching literature.
	A full range of appropriate evaluation methods have been used, drawing on examples in the literature.  The resulting evaluation data has been reflected upon, in the light of your professional values, and synthesized to inform development of your thinking and practice.  
	Methods of evaluation are critiqued and their relative strengths and limitations discussed in the light of the latest research.  The implications of these issues are explored for evaluation of your professional practice. 
	Student feedback and peer observation may have been collated but may be incomplete or not consistently used as the basis for reflection on practice or to inform developments in practice.
	Student feedback and peer observations are either partially provided or missing.  The writing makes no effective use of them to inform improvements in practice.


	LO
	
	50-59 Pass
	60-69 Merit
	70-100 Distinction
	40-49 Fail
	1-39 Clear Fail

	5
	Inform your learning and teaching role with relevant policy, strategy and quality considerations
	The range of policy, quality and strategy considerations that impact on your work is recognized and you can demonstrate how key aspects of these inform your decision-making.
	An exploration of how current policy, strategy and quality considerations impact upon your personal and professional practice and values.
	A well-informed critique of key policy, strategy or policy applicable to your support of learning.  Research-informed amendments to current learning and teaching policy are proposed.
	Compliance is demonstrated with one or two University, QAA or professional body policies.  
	The relevance of policy, strategy and quality considerations to learning and teaching practice is not recognized or discussed.

	6
	Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	The coherent webfolio provides clear evidence of your professional development over the period of the module and your reflective engagement with professional enhancement activity.  The evidence base is appropriately referenced.  
	An evidence-based and considered account of your personal and professional development over the course of the module is provided by the webfolio.  This demonstrates synthesis of published ideas about PDP, your own critical reflection and examples of development activity. 
	Theoretical models of personal and professional development are critiqued and used to explore the nature of professional identity.  The implications for your professional development over the course of the module are examined.    
	A simple webfolio contains links to most of the required patches, demonstrating and justifying most aspects of learning and teaching practice.  However little evidence of development or informed reflection is present. 
	A coherent webfolio has not been constructed and the evidence base is not appropriately referenced.  The introductory audit and review of a staff development activity are absent. 

	V 
	Module Values
	All module values are implicitly met or explicitly addressed in relation to specific learning outcomes throughout the webfolio. 
	Literature-informed discussion of the module values informs the webfolio, which articulates how the values shape your personal, professional practice. 
	Values-based education and the module values are appraised in the light of recent research.  Your personal and professional values are discussed and inform the webfolio.  
	Module values may be left implicit or explicitly addressed but not linked to practice. 
	The module values are not addressed or are offended without explanation.
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