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Helping Students Learn from Feedback





We spend a great deal of time writing and providing feedback to students on assessed work.  Yet staff and students express concerns about how well the current system works.  Colleagues report that much marked work remains uncollected and gathering dust in administrative offices while the national student survey indicates that ‘the provision of timely feedback on assessed work’ receives one of the lowest satisfaction scores of all the areas.  So what can we do to improve student learning from feedback?





Clarity of Purpose and Managing Expectations





The first and perhaps most important issue may well be that staff and students have different understandings and expectations about the purpose, nature and timing of feedback.  It is therefore critically important that these understandings and expectations are discussed explicitly with students at least once on each programme and preferably repeatedly throughout the programme.  Allowing time for discussion about these issues in itself indicates to students the importance given to learning from feedback by a programme team.





The issue of timeliness of formal feedback is becoming an increasing concern.  It is a particular issue on modular programmes.  In a culture of instant gratification students are increasingly unlikely to appreciate a four week wait for formal feedback, which is the University definition of timeliness.  There are two possible approaches to addressing this; by managing expectations or by adopting more innovative practice.  





Firstly we should manage expectations by being clear and explicit with students about the work involved in providing formal feedback and should look to include the dates for the return of work in module outlines, alongside the submission dates.  If students understand the effort involved in providing formal feedback and are provided with a clear timetable for receiving it, they are more likely to be understanding and to make use of the feedback received.  Students’ awareness of all the informal feedback they receive throughout the module could also be raised by discussion of this within sessions or in student handbooks.
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Further information











Staff development:





The Academic Development and Practice Unit offer staff development sessions on a range of subjects.





Contact the Academic Development and Practice Unit for further information or see the website at: http://www.worc.ac.uk/ADPU





Study skills support 





This paper was produced as a result of discussion of this issue and practical examples cited at the Learning Teaching and Student Experience Committee.





Further materials, produced by Prof. Phil Race, on helping students learn from feedback are available on the HE Academy website at:


� HYPERLINK "http://www.heacademy.ac.uk/resources/detail/id432_using_feedback" ��http://www.heacademy.ac.uk/resources/detail/id432_using_feedback� 





All study advice sheets are available to view and download at: � HYPERLINK "http://www.worcester.ac.uk/studyskills" ��www.worcester.ac.uk/studyskills� for students 


and 


www.worcester.ac.uk/adpu/guides


for staff





This guide was written and collated Dr John Peters, January 2008.











 








Secondly we might look at shortening the turn-around time either by prioritising certain key assignments or by adopting assessment processes that make a much shorter turn-around time possible.  For example History seek to turn around the first assignment produced by first year students in a fortnight because they wish to reduce the inevitable student stress and provide students with feedback on their work as early as possible in their university career.  Computer aided assessment could be used to provide immediate feedback on some forms of work.  The use of self and peer assessment, if appropriately structured, can result in effective immediate feedback. 





Embedding Learning from Feedback in the Programme  





The most effective ways proffered by colleagues of ensuring students learn from feedback involve the embedding of learning from feedback in their modules and units.  This can be achieved in a number of ways:





In Computing some colleagues embed the completion of assessed activities either in the contact time of the module or as directed activities between sessions.  Discussion of these activities at the session or through on-line systems serves to provide quick peer and tutor feedback.  





In Art and Design each module is assessed formatively by self assessment and peer assessment, on the basis of extensive explicit criteria, and the results of this feed into the final summative tutor assessment. 





In History feedback on key assignments is undertaken within the timetabled time of the module.  For one week no formal lecture or seminar is provided but students are seen for brief individual tutorials to discuss their work.  Students seem to appreciate the individual attention and support rather than expressing concern at the loss of a week’s formal teaching.





In Sport some mandatory modules provide time for formal discussion of what students have learnt from the feedback on their previous semester’s work.  This encourages students to collect their work and indicates the importance attached to learning from feedback by the programme team. 





In Sociology a number of modules use the first assignment as a way of producing and receiving feedback on a draft of the final assignment.  Students can appreciate the direct relevance of the feedback on the draft.  





In Education and Health many modules incorporate an element of students writing reflectively about what they have learnt from receiving feedback on their performance in practical settings and incorporating those reflections into summatively assessed portfolio work. 
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