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Preface
This handbook is designed both to inform interested colleagues about the postgraduate certificate and to guide course members as the programme evolves.  As it is part of our contribution to the course we welcome comments on how it might be improved.

For a brief summary of the course you need read only pages 3-11. More detailed guidance on portfolio building makes up the rest of the main handbook with a variety of appendices providing relevant programme documentation.  Cross references should enable you to locate what you need from these.

The course is organised and run by the Academic Development and Practice Unit based in Woodbury 117.  It runs on the basis of a number of study days and support sessions through the academic year.  

Course Leader
Dr John Peters 

Woodbury 117 
Ext. 5506
email: j.peters@worc.ac.uk
Administrator
Esther Floisand (Flo)

Woodbury 117
Ext 5505

Email: e.floisand@worc.ac.uk
Resources

A dedicated ‘Learning and Teaching Centre’ book collection is sited in the Library on the ground floor.  Relevant journals and other HE related book stock is held in the main collection.
A Blackboard site is provided for the PGCert. which will contain course materials and offer support for asynchronous discussion.  PebblePad provides the opportunity to develop an electronic portfolio for the programme.
The Higher Education Academy provides extensive resources and support both on generic learning, teaching and assessment issues and, through its Subject Centres, for discipline specific learning, teaching and assessment.  http://www.heacademy.ac.uk/
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Introduction

The Postgraduate Certificate in Learning and Teaching in HE is a three module part-time course provided by the Academic Development and Practice Unit and designed to support: 

· HE lecturers with less that 3 years full time equivalent experience, whether full or part-time, in their development as teachers and facilitators of student learning,

· More experienced HE lecturers who wish to reflect on and develop their practice,

· Anyone who works in a Higher Education context and whose role includes responsibility for supporting and facilitating student learning.      

The certificate is recognised nationally by the Staff and Educational Development Association [SEDA] as a route to teacher accreditation and the single module Supporting Student Learning is recognised as a route to SEDA associate status.  The certificate is also accredited as a route to fellowship status within the Higher Education Academy and the single module Supporting Student Learning as a route to associate fellowship [provided individuals apply to the Academy within one year of completing the programme].

Aims and Values

The programme Aims are to:

· Provide support in any learning, teaching or assessment problems you face

· Promote a student-centred approach to learning, teaching and assessment.
· Develop your learning, teaching and assessment practice

· Increase your understanding of the learning process so you can make informed decisions about course design and choice of learning, teaching and assessment methods

· Foster your reflective practice.

· Encourage your engagement with systematic inquiry into your professional practice to help you evaluate and develop.

· Support your development as a skilled teacher of your discipline.
· Support your academic development as a researcher and scholar in your field.

· Encourage your engagement with policy, strategy and quality considerations that impinge on your work

· Enhance your intrapreneurship and career management
The whole programme is underpinned by a set of professional values.  The programme is expected to demonstrate these and programme members are asked to engage with them and consider how they shape their professional practice.  These are a commitment to:

	 Demonstrate an understanding of how people learn

	 Value diversity and demonstrate respect for individual learners’ differences and development

	 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity

	 Demonstrate scholarship, professionalism and ethical practice

	 Value working in, and developing, learning communities

	 Engage with continuing reflection on our own practice

	 Develop our own practice, others, educational processes and systems


Eligibility and Requirements

All staff employed by UoW or who teach on UoW accredited courses are eligible to undertake the programme free of charge.  Other HE practitioners can also register for the programme and should consult UoW Registry, Student Admissions, to discuss the fee structure.  The programme is based on a model of experiential, work-based learning so staff will be registered on a part time basis and will be expected to be concurrently undertaking work which directly supports student learning in HE.  For the full certificate, those who register are normally expected to be responsible for a minimum of 600 higher education student learning hours per year [4 modules], while those who register for Supporting Student Learning will normally be expected to be responsible for 300 higher education student learning hours.  Those who feel they would benefit from these modules but who do not fulfil these criteria should contact the programme leader.  Completion of the PG Cert. in L&T in HE is a compulsory element of probation for academic staff appointed to full time posts at UoW who do not already have 3 years experience of teaching in HE.

Structure of the Award

The Postgratuate Certificate in Learning and Teaching in Higher Education is accredited by SEDA and the Higher Education Academy.  It also forms an integral part of UoW’s MA in Education programme and provides a route to an MA in HE. 

The certificate consists of:

· MEDD 4144 Supporting Student Learning [SEDA 1].  A single module, accredited for SEDA and HE Academy Associate status, intended as an introduction to learning and teaching in Higher Education for all and a route to accreditation for those who support student learning as a minor part of their work. 

· MEDD 4142 Learning Teaching and Assessment [SEDA 2], which develops on from SSL to provide a full engagement with the theory and practice of learning, teaching and assessment in HE for those who’s role includes a major element of teaching.  
· MEDD 4143 An Introduction to Academic Practice [SEDA 3], which places HE teaching in the broader context of academic professional practice to examine the various roles, responsibilities and challenges facing academic staff in their professional life.
There is also the possibility of progression beyond the PG Cert to Postgraduate Diploma and Masters Awards within UoW’s Postgraduate Education Programme. For example:
Postgraduate Diploma      


  

     Masters Award
PG Cert in L&T in HE





  PG Cert in L&T in HE


   MEDD 4001 Approaches         




  MEDD 4001 Approaches

To Educational Research   




to Educational Research


         MEDD4004  





      MEDD4004 




      Professional Enquiry 




Professional Enquiry
       
        4000 word






       20,000 word

    Summative Essay





       Dissertation

The Postgraduate Education Programme, Masters Programme and overall UoW Student handbooks, available from Registry enquiries, give further details.  These handbooks also provide guidance on programme members’ representation on college committees, registration and fees (if applicable), and intercalation.  Generic issues to do with assessment such as mitigating circumstances claims and appeals procedures are also outlined in the Student Handbook.

Course strategy and methods

The course assumes that learning is best when it is active, when it incorporates experience and when it can be shared and supported through collaboration. The workshops and discussions will be based around the experiential learning cycle which can be represented as follows:
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Experiential Learning Cycle


This cycle, or learning sequence, has the underlying premise that learners learn best when they are active, take responsibility for their own learning, and can relate and apply it to their own context.

We all learn from the experience of doing a task and the results of that learning can be used constructively and even assessed.  But it is not sufficient simply to have an experience in order to learn.  Without reflecting on this experience, possibly through describing it with others, it may be rapidly forgotten or its learning potential lost. The feelings and thoughts emerging out of this reflection can fit into a pattern that starts to make sense such that generalisations and concepts can be generated, parallels drawn with existing theories and new theories constructed.  And it is generalisations and theories which give the learner the conceptual framework with which to plan and tackle new situations effectively.  Certain experiences, reflections, engagement with existing theories will challenge and shift our conceptual frameworks, allowing us to develop our own theories and a deeper understanding of learning and teaching in Higher Education.
Workshops

These will be interactive sessions on the study days in which participants contribute and learn a lot from each other through individual and small groups work on specific tasks. They will offer a chance to experience a variety of learning activities and processes including some modelling of skills.

Profile Forms and Statements

Profiles are a form of self assessment on your progress gauged in terms of the module learning outcomes and values to provide a snapshot of your development over the period of the module(s) [see appendix].  Three profile forms and statements are required as part of the certificate.  One from the beginning of each module. As the statements are commentaries on your progress and plans they will have a slightly different emphasis in each module. They form the stimulus and foundation of your Learning Contract / PDP Framework for each module.

The profile statement is your commentary, reflection and intentions arising from your completed profile. The profiles should give you a clearer sense of which required module learning outcomes and values you may have already achieved and those which need some work.  It will thus give you (and also the module team) a sense of where you are and what you have to achieve before you can claim to have completed.  
Profile 1 is designed to be completed at the start of the certificate and is particularly important because of its role in the AP[E]L process for the certificate.   Profile 2 informs the module Learning Teaching and Assessment and Profile 3 performs a similar function for An Introduction to Academic Practice. All will prove very useful in reflecting back on your development during the module(s) when you come to compile your final portfolios.

Teaching Observations

You will have a minimum of 6 teaching observations, at least two by a member of the course team, one by another member of the course from another department, one by your mentor and one of another member of the course.  Training in the peer observation of teaching is provided to new members of staff in their probationary period by the Academic Development and Practice Unit outside the PG Cert. programme.  It should be emphasised that the observation of teaching here is seen as a formative and quality enhancement process to support you in your reflections on your practice.  It is not about judging your performance as a teacher. [See appendix for documentation]

Learning Contract / Personal Development Plan
The learning contract is a document drawn up by you and your tutor (and/or mentor)
in negotiation which specifies:
· what you are going to do in order to meet the learning outcomes and values, 

· a timescale for the activities, 

· what examples of practice these activities will generate for the portfolio, 

· and how you will know the examples and reflection meet the module requirements.  

Once agreed, the contract forms the plan for your individual learning on the course and what you subsequently produce in your portfolios.

The learning contract will grow through the module, starting with just one outcome before building to cover them all and the values and possibly going through a number of drafts.  To start with the process may seem laborious and confusing but it is useful in a number of ways:
· It supports you in your personal development planning throughout the year.

· It will help clarify more exactly what it is you need to do for the module – the success of a learning contract is therefore to be as precise as possible.

· Help in the early identification of LOs or values that will be hard for you to meet on the basis of current experience – then discussions can be undertaken with your Head of Department or line manager in plenty of time to negotiate opportunities to expand your experience.

· The various drafts will serve as useful and important evidence of your development for inclusion in your portfolio.

It is the intention of the PG Cert that, as much as possible, the work you need to do will be grounded in what you are doing anyway for your job.  So, when starting on the contracting process it is useful to run through the learning outcomes and values to see where there are obvious connections to your teaching and other professional practice.

For example, if you have been given responsibility for a module and you want to redesign it to suit your approach then the paperwork you generate for that will obviously provide useful examples for learning outcome 1 of Learning Teaching and Assessment.  If you evaluate the module it will provide material for learning outcome 6.  If you change the assessment pattern or the organisation of the individual sessions these will provide examples for other LOs and values, etc.

The contracting process will be supported through meetings with your tutor and can be supplimented by meetings with you  mentor and Head of Department or line manager.  [See appendix for documentation]

Portfolio

Assessment for these modules takes the form of a portfolio developed and maintained by you over the duration of each module. The portfolio is a theoretically-informed, reflective commentary on your learning in relation to the module outcomes and values supported by some key examples of your practice, presented in a compact and accessible form. The examples will demonstrate and support what you have done in achieving the goals of your learning contract.  Further advice on portfolio building is given later in the handbook [p.12 -14] and through workshop sessions and tutorials.
Formative Assessment
Each module is designed so as to provide many stages of formative assessment before the summatively assessed portfolio is submitted.  The initial profile statement encourages an initial self-assessment which is then discussed with a tutor.  The learning contracting process will allow further negotiation of the assessment criteria with a tutor.  A brief self assessment should be submitted with the portfolio for its full formative assessment at the end of the module and this, together with tutor comments, will be allowed to shape the final summative submission.
AP(e)L 
Guidance on Accreditation of Prior (experiential) Learning procedures can be found in both the MA Education and Masters Student Handbooks as well as on the Registry website.  Given the assessment process for the PG Cert modules and their basis in experiential learning, prior and current experience is valued.  We have therefore endevoured to ensure the ‘Accreditation of Prior Experiential Learning’ process on this programme is accessible to course members.

Those course members who have the equivalent of three years’ full time experience as a teacher or tutor in another educational setting - either one closely related to HE, such as adult or FE, or supported by a B.Ed, PGCE, or teaching certificate - can claim APeL against MEDD 4144 Supporting Student Learning towards the full certificate.  This claim does not entitle the recipient to claim associate status of SEDA or the HE Academy on the basis of any APeL credits awarded but these credits can be used towards the full PG Cert, SEDA and HE Academy awards. The claim may be made on the basis the initial 1000 word profile statement against the Learning Outcomes and Values of Supporting Student Learning and a one hour [2000 word equivalent] viva voce with a course tutor.  The profile statement and viva voce will be expected to provide evidence that the course member’s prior experience meets the module Learning Outcomes and Values and that the course member is aware of the issues in relating this experience to HE practice. 
Course members are also encouraged to discuss and present evidence of experiential learning in all programme profile statements and through the assessed Portfolios.
Writing Conventions
The Masters Programme expects most pieces of work to be word processed, though this stipulation is obviously not appropriate for all examples included in portfolio assignments.  The programme employs the Harvard referencing system, where the author and date of publication are cited in the text together with a full reference list at the end of the text.  Full examples of the application of these conventions is provided in the MA Education handbook.  Adherance to good referencing practice is an element of demonstrating vaue 4 for the certificate.
Library and Information Resources
The Education team within the Library will be able to advise you on literature searching and finding information in this subject area. There are library guides available on Education which offer guidance on finding books, periodicals, internet sources, information sources and the British Education Index.  You are strongly encouraged to use electronic databases such as the British Education Index for which you will need to obtain an Athens password from the Library Issue Desk.

There is a special ‘Learning and Teaching Centre’ collection of books and materials in the Library as well as many items in the main library collection.  The library reference for HE materials is 378.

External Accreditation
The PG certificate is recognised by the Staff and Educational Development Association, a body which has accredited teachers in Higher Education for many years.  The awards are internationally recognised.  The strength of the SEDA awards lie in their use of values alongside learning outcomes as a means of supporting and developing good professional practice in HE teaching.  The certificate is accredited as a full SEDA certificate whilst Supporting Student Learning provides SEDA associate accreditation specifically for those for whom learning and teaching is a smaller part of their role in HE.
The PG Cert is also recognised by the Higher Education Academy against the UK Professional Standards Framework for teaching and supporting learning in HE.  The UK Professional Standards Framework is a sector owned set of standards, and the Academy uses the standards as a basis for accreditation of programmes and recognition of individuals in the sector. The Professional Standards Framework includes an outline set of expected activites, core knowledge and professional values for HE teachers, which the PG Cert has been mapped against. [see appendix]  Supporting Student Learning has been accredited for Academy Associate Fellowship and the PG Cert carries accreditation at full Academy Fellowship level.  Individuals have to apply directly to the Academy for these awards within a year of completing their programme at Worcester. The Academy provides a wealth of materials to support you on the programme on its website at a generic level, through the work of the various subject centres and through many events and publications.  The Academy is developing the Supporting New Academic Staff  [SNAS] Database to offer discipline specific support materials for new academic staff.  
Academic Support

Individuals undertaking these modules are supported in a number of different but complementary ways:

1. Elearning support is provided through the programme Website, Blackboard and PebblePad. These systems contain course materials and offer support for portfolio construction, sharing of draft material and asynchronous discussion.

2. Tutor Support - a member of the Course team will be appointed as your tutor. 

3. Mentor Support - from within your own department.  Mentors are appointed to all staff at UoW by their Head of Department or line manager and should be your first point of call for specific subject-based issues.  Where possible your mentor should be working in  the same setting as you and be a recent graduate of the PG Cert.  A UoW handbook on Mentorship is available to enable you to make the most of this relationship.  The Personnel Department and Academic Practice and Development Unit offer workshop training for mentors to support them in this role.  The mentoring relationship is confidential between the mentor and mentee.  However a peer observation by the mentor is requested as part of the portfolio for MEDD 4143 Introduction to Academic Practice, as part of the evidence of your developing practice within your discipline.  This requirement is intended to facilitate a good and active relationship with your mentor not as a mentor judgement on your teaching practice.  Your mentor is not involved in the assessment of your work on the PG Cert.  The relationship is therefore a purely supportive one of helping you adapt to the specific practicalities, pedagogic concerns and culture of your UoW discipline and/or institute. 
4. Peer Support - from your colleagues on the course.  Depending on the size of the cohort the whole year group can act as a learning support group or you can form your own groups to provide a manageable and approachable team for you to work within.

5.
Head of Department  or line manager – your HoD or line manager is a resource both in providing the opportunity to attend the workshops and helping you to meet the course requirements, through management of your teaching timetable.
Assessment
The modules are all assessed on the basis of a portfolio developed and maintained by you over the duration of the module(s).  Portfolio assessment is used because of its flexibility in allowing course members to demonstrate they meet the learning outcomes and values through a wide variety of formats and using whatever examples and evidence they feel is appropriate.  This flexibility places responsibilty on course members to negotiate appropriate specific assessment criteria with their tutor as part of the learning contracting / PDP process and provides the opportunity for course members to take a creative approach to fulfilling the course requirements.
The Portfolio [4000 words equivalent] should be submitted to the module tutor for formative assessment accompanied by a short self-assessment.  A formative feedback interview will be arranged individually with each candidate, when the portfolio will be returned.  The revised portfolio should then be submitted for summative assessment with a short covering note setting out changes made in response to the formative feedback.  

Each Portfolio should include:

1. An introductory note of guidance for the reader on navigating the portfolio.

2. A matrix mapping the examples of practice against the module outcomes and values.

3. A profile form and statement.

4. A final complete Learning Contract / PDP and any drafts which were produced.

5. Appropriate teaching observations.

6. An introductory critically reflective statement about the outcomes and values that explains the relevance of the examples offered and why the examples demonstrate the candidate has achieved the learning outcome or value.

7. Sufficient and consistent supporting examples of practice, effectively cross referenced.

Tutors will be looking particularly for evidence of theoretically informed reflection on the learning and teaching processes in which you are involved and indications of your development over the period of the module(s).  It is therefore particularly important to make consistent and evaluative reference to the literature of educational theory and to include drafts and earlier versions of materials you have produced in order to demonstrate the development process. 

Profile Forms and Statements
Three profile forms and statements are required as part of the certificate, one from the beginning of each module.  Each form is a self assessment about your current standing against the module learning outcomes and values which provide snap shots of your development over the period of the programme [see appendix].  The statements are commentaries on your progress and plans and have a slightly different emphasis at each stage of the certificate.

Profile Form & Statement 1 - is the first piece of work to go into your portfolio for the programme.  More importantly it is a needs analysis and audit which helps both you and us to gauge your current level of experience in relation to the programme and your requirements of the programme.  It will be used for a variety of purposes.  It will be the basis of an individual interview with a programme tutor to discuss possible AP[e]L opportunities and to help in the construction of your individual module learning contract.  It will provide powerful evidence for you when you come to write reflective and developmental commentaries later in the programme by giving you a starting base-line. The profile 1 statements will also collectively inform the planning of module sessions.   

You are asked to consider carefully the outcomes and values you will need to demonstrate to pass Supporting Student Learning and to self assess your current position on the form.  You are then invited to write a brief commentary [500-1000 words] reflecting on your experience in relation to the outcomes/values and identifying any key needs.  All outcomes, values and examples should relate to HE practice and, for some, this may drive reflective commentary on the relevance of prior experience in other sectors.  
Profile Form and Statement 2 – This is a mid-point formative audit of your progress undertaken at the beginning of Learning Teaching and Assessment.  It should include the Profile form for LTA values and outcomes plus a statement of 500-1000 words.  The purpose of this profile is to help you reflect on your progress towards completing (some) of the required learning outcomes and values for the module and to start planning what you need to do to complete successfully.

Think back over your experience as a teacher, and, if appropriate, as a learner on Supporting Student Learning:

· Reflect on what you have achieved broadly.  

· Consider the examples of practice you have generated to meet the SSL outcomes and values.  Indicate in your reflection where you feel you have achieved specific learning outcomes and values.  Give clear indication what examples you would offer for these.

Look forward to your teaching and learning next semester:

· Highlight learning outcomes and values which you consider it will be particularly important to address in the coming semester.  Will this be because they will arise directly from your expected teaching experience? 

· What might you chose to do during the coming semester in order to meet the module requirements?  Are there any barriers to achievement of the outcomes of the certificate?  

This statement is written for yourself.  It should help you reflect on the learning experience of teaching and this certificate so far.  It should therefore help you to value your successes and the progress you have already made towards meeting the learning outcomes and values of the certificate.  It should also help you plan your progression towards the achievement of the LTA learning outcomes and values.  It will therefore feed into the completion of your learning contract for this module.  By sharing this statement with the module tutors you can contribute to the experience of the module and help the module team to support you in achieving the learning outcomes.  This statement will also need to go in your portfolio.  In this context it should provide a sense of your progress through the certificate.

Profile Form and Statement 3 – provides the same function for the module An introduction to Academic Practice.  Because of the broader nature of this module, this statement will help you to place your development as a teacher within the context of your academic and professional development.  It will be used as a basis for the learning contract for this module but also as a starting point for you to chart your future professional development as part of the portfolio.  You may choose to rework aspects of this statement to use in your appraisal, to discuss your ongoing staff development needs with your appraiser/head of department.  You may also use this as a basis for a personal development record that will continue to grow beyond the end of the certificate to record your continuing professional development. 

Assessment Deadlines

	Module
	Formative submission
	Returned by:
	Summative submission
	Feedback by:

	MEDD 4144 supporting student learning
	April 20th 2009
	May 18th 
	June 22nd 2009
	20th July

	MEDD 4142 learning teaching and assessment
	October 26th 2009
	November 23rd 
	January 4th 2010
	1st February

	MEDD 4143 introduction to academic practice
	April 19th 2010
	May 17th 
	June 21st 2010
	19th July


Nb. These are final submission dates and a non-submission will be recorded if work is not received by these dates – if appropriate, work can be submitted well in advance of these deadlines in accordance with timescales in individual learning contracts.   

Advice on Portfolio Building
Presentation and Navigation
It should go without saying that the portfolios should be clearly presented, well-organised and demonstrate a professional standard of spelling, punctuation, grammar and referencing.  In designing the navigation of each portfolio consider that the portfolio needs to be approachable and readable by a number of different types of reader, each with their own requirements:  

Tutor 
Will read the whole portfolio in depth.

Examiner 
Will need to be able to gain an overview of the portfolio relatively quickly and be able to sample key aspects.

Course Member
Make sure the portfolio works for you as a way of bringing together your work over the period in a way which reflects and celebrates your growth and development.  Consider how it could continue to build as your record of Continuing Professional Development.

Therefore a clear and efficient system of navigation needs to be used throughout the portfolio.  The portfolio should be clearly divided into sections: probably either by learning outcomes, values or between commentary and examples.  A matrix providing cross references should be provided and further detailed cross referencing should be apparent in the reflective introductions to outcomes and values.  Appendices could be used for the bulk of the examples.  No examples should be included if they are not discussed and explained in the reflective commentary. All the materials should be referenced and numbered so that individual pieces can be found quickly, viewed, and referred to unambiguously.  Course members are encouraged to develop portfolios in electronic form using PebblePad, but special attention will need to be paid to how these functions of clear navigation will be achieved. 
Examples of Portfolio Design
1. ePortfolio with all required material in initial section followed by sections on each learning outcome.  Each section containing examples to support the learning outcome and the values related to it, presented as a learning cycle in each [e.g. reflection, planning, implementation, evaluation, reflection etc.].  Final section on the values referring back to examples in LO sections.
2. Portfolio with some required paperwork up front [matrix, contract, Profiles 1]  other required documents embedded in examples.  Examples organised by value with full reflective introduction to each.  Final section presenting references back to examples for each LO.
3. Portfolio presented as a continuous reflective case study of the development, assessment and evaluation of a group of sessions or specific module.  The relationship to PG Cert module learning outcomes and values to be explicitly referenced in text and example materials (including learning contract, observations etc.) in an appendix. 

4. Webfolio with home page showing links to required documentation and home pages for each LO and value providing a commentary and hyperlinks to exemplar material and web-based references.
5. An edited audio or video diary providing a critical reflection and discussion of developing practice in relation to all the required elements of the portfolio, the LOs and values.
Advice on the Example Material
Course members' choice of examples will obviously depend to some extent on the nature of their work and the particular qualities and strengths they bring to their role. Remember this is a personal and individual document.  However there are still certain broad requirements of the example material offered.  It should be:

Relevant 
To the learning outcome or value in question.

Integrated 
It is important to demonstrate that the outcomes have been informed by the values.  Therefore each value should be explicitly demonstrated in relation to at least a couple of learning outcomes.

Consistent 
Do not ‘offend’ the learning outcomes or values in elements of your portfolio.  E.g. it is no good providing examples of good equal opportunities practice in one element of the portfolio when other elements of the portfolio demonstrate a lack of regard for this value.

Sufficient 
To show that the requirements of each outcome and value has been satisfied.  It is important to offer a few examples for each outcome and value in order to show that the outcome has been met across the range of your practice.  

Selective 
A good portfolio is likely to include many kinds of evidence, but only a few examples of each.  Quality and relevance are more important than quantity.  A paper-based portfolio should fit in a small A4 ring-bound folder.
Scholarly 
Appropriate reference should be made to reading, publications and educational theory throughout and these should be clearly referenced.  A critical approach should be adopted to the theory rather than accepting it as unchallengable expert opinion.
Developmental  
Showing change over time.  It is best to demonstrate the completion of at least one reflective loop through the combination of examples and reflection.  E.g. in LO1 for Supporting Student Learning the evidence could include a session plan you inherited, your reflections on it, plans of a new version, the delivery and evaluation of your own version.  Scribbled timely, personal, evaluative and reflective notes on session plans are often very valuable as examples and reminders for your commentary.
Experiential 
If you have relevant prior experience include this in your portfolio and use it towards the LOs and values.  For example, you might be able to characterise your approach to teaching in a previous educational setting and reflect on how much you have had to adapt to address your current support of student learning.
Ethical 
Be sure that your examples will not cause offence or break confidentiality.  Emails from students or colleagues and item report forms should be made anonymous.  It should not be possible to identify individuals or institutions where you feel it necessary to include any critical comment.  

Advice on Critically Reflective Commentaries
Each portfolio requires a critically reflective introduction, commentary or essay on the outcomes and values and each profile statement also requires critical commentary.  These reflections should explain how the examples provided demonstrate that the learning outcomes or values have been met.  It is these reflective commentaries which earn the bulk of the marks for the portfolio.
Structure
Consider using a reflective cycle to structure your commentaries so you work, for example, from action, to feedback, to theory, to reflection, to improved action.  Or perhaps you could use the simple model suggested by the questions: What? [account of action or issue] So what? [discussion of wider theory and implications] Now what? [Proposals to address the issue]
Rationale 
Statements as to why you adopted particular approaches or methods.  These should contain scholarly references.  Demonstration of the relation between your understanding of published theory and your own theory and practice is a key element of the programme.
Explanation 
of how you implemented the methods chosen.

Formative reflection 
Your portfolio will record some of the highs and lows, trials and errors, difficulties and challenges that you experience at a formative stage in your career.  What do you think these experiences have taught you?  Realistic and open developmental reflection is valued by the programme.  The PG Cert portfolios are not about demonstrating excellence or perfection in practice but about engagement in ongoing reflective development.
Evaluation 
Critical comments about the educational theory and its applicability in your setting. Critical comments on whether the methods you used proved successful, particularly in terms of student learning.  What worked, what didn’t and why?  Has feedback challenged your conceptions or personal theory of learning and teaching?
Development  
Ideas for future improvements of the approaches and methods you have used.  A commitment to continuing your own learning and improvement.

Disclosure  
Some personal statement about how you felt about using particular methods and in confronting particular situations and ideas.
Some Practicalities
Structure, navigation and presentation - Make sure the structure is clear and the examples are accessible.  In paper portfolios have dividers that show and a numbering system which clearly differentiates the items and page numbers.  Use different coloured paper for the reflective commentary.  Don’t use plastic wallets for anything which you wish to be read through.  Do not let the file get too fat, remove unnecessary examples.  In ePortfolios make sure there is an overview of the navigation, that there are links back from examples to commentaries and back to the main navigation page. 
Start early - The majority of the material contained in the portfolio will be examples of your practice generated by your normal learning, teaching, assessment and academic work throughout the year.  Keep copies aside for the portfolio and be sure to keep drafts too.

Keep a reflective log, journal, commentary or diary of your experiences throughout the year.  Examples taken from such a record will prove invaluable for the portfolios to demonstrate your development. 

Remember a portfolio is not about you demonstrating excellence or neatness, it is about demonstrating good reflective practice and development.  There is nothing wrong with presenting scribbled notes, annotated session plans or stick-it memos as examples of the stages of development of your thought.  In fact such developmental material is a strength.
Contact List
For further details on this pathway, the Postgraduate Education Programme or the Masters in Higher Education please contact any of the following:

	Dr John Peters
	 Programme Leader PG Cert in L&T in HE and the Masters in Higher Education
	855506
	 j.peters@worc.ac.uk 

	Louise Martin
	Course tutor and leader of MEDD4144 elearning option
	855149
	l.martin@worc.ac.uk 

	Dr Ian Scott
	Course tutor and Head of Academic Development and Practice
	542191
	i.scott@worc.ac.uk 

	 Esther Floisand [Flo]
	 Academic Practice and Development Unit  Administrator
	855505
	 e.floisand@worc.ac.uk 

	Dr Stephen Parker
	 Head of Postgraduate Studies in Education
	852165 
	s.parker@worc.ac.uk


Appendices
MEDD 4144 Supporting Student Learning in HE [SEDA 1]
Rationale:

This module is primarily intended for those new to the support of learning in Higher Education, who have less than three years full time equivalent experience.  However it would be beneficial for experienced staff who have a role supporting student learning in Higher Education.  The module is the first in the Post Graduate Certificate in Learning and Teaching in Higher Education and offers an introduction to theory and value based teaching in a HE setting.  The module is also designed to meet the needs of those staff - such as Part time lecturers, Librarians, IT service staff and postgraduate research assistants – who have an important role in the support of student learning but for whom teaching or the facilitation of learning may be just a small sub-set of the work a full-time teacher would do.  The module offers such staff the chance to develop their teaching without demanding the quantity and range of experience and evidence necessary for the full PGCert.  This module is accredited by SEDA and the HE Academy as a route to associate status.  

The module will run over a semester.  The module will be supported by:
 A programme of study days, tutorials and learning support group meetings

 Provision of module materials and support for asynchronous discussion through a module WebCT site

 Tutorials with a member of the Learning and Teaching Centre Staff with particular emphasis on the completion of a learning contract.

 Mentor Support from within a member’s own academic department.

 Peer Support from other members on the module.

 Head of Department assistance as a resource in providing the opportunity to meet the module requirements.

Aims:

The module aims to:
 Foster an innovative, reflective, evaluative and theoretically informed, professional approach to supporting student learning 

 Increase member’s understanding of student learning processes so they can make informed decisions about session design and learning methods

 Analyse and develop members’ learning, teaching and assessment methods

 Provide support for members tackling practical problems and challenges with respect to supporting student learning

Intended Learning Outcomes:

Module members will be able to:
 Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness

 Evaluate a range of teaching and learning methods and apply them appropriately 

 Apply assessment techniques to promote learning and provide feedback to students

 Monitor and evaluate your own teaching and support of learning

 Inform your learning and teaching role with relevant policy, strategy and quality considerations 

 Undertake personal development planning to audit, reflect upon, plan and record your personal and professional development

The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how your practice in meeting the Learning Outcomes:
 Demonstrates an understanding of how people learn

 Values diversity and demonstrates respect for individual learners’ differences and development

 Promotes inclusivity and encourages learners’ participation, empowerment and equality of opportunity

 Demonstrates scholarship, professionalism and ethical practice

 Values working in, and developing learning communities

 Demonstrates continued reflection on your own practice

 Demonstrates development of your own practice, others, educational processes and systems.

Content:

Members will examine problematics on the following topics:
 Student-centred learning, independent learning and learner autonomy; 

 learning contracts; 

 learning styles and approaches to learning;

 assessment processes;

 quality and effectiveness in session design;

 feedback and evaluation;

 learning in groups;

 students’ skills, motivation and capability;

 effective resources for learning;

 adult learners;

 reflective learners.

Assessment

Is on the basis of a 4000 word equivalent portfolio developed by the candidate over the duration of the module and monitored by the tutor.  Portfolio to include:
1.  
An introductory note of guidance for the reader on navigating the portfolio,

2. 
A matrix mapping the examples of practice against the outcomes and values,

3.  
An introductory audit against the outcomes and values [profile form & statement],

4.  
A Personal Development Plan/Learning Contract and any drafts produced,

5.  
At least two teaching observations, one undertaken by a module tutor,

6.  
Scholarly, critically reflective statements which explain why the examples of practice included demonstrate the outcomes and values,

7.  
Sufficient and consistent examples of practice to meet the outcomes and values,

8.  
Any evidence of assessed AP(e)L as appropriate.

MEDD 4142 Learning, Teaching and Assessment in HE [SEDA 2]
Rationale:

This module is primarily designed to support HE teachers with less that 3 years full time equivalent experience in their development as HE teachers.  More experienced teachers of HE students may also find the module a rewarding learning and development experience.    The module is part of the PGCert in Learning and Teaching in HE and is designed to meet the needs of academic staff for whom teaching and the support of learning is a major element of their work.  Participants are likely to be engaged in a greater range of learning, teaching and assessment activities than those required to complete ‘Supporting Student Learning’, with the ability and discretion to influence key aspects of educational provision. The module will contribute towards SEDA teacher accreditation and HE Academy registered practitioner status.

The module will be supported by:
 A programme of study days and discussion meetings, 

 Provision of module materials and support for asynchronous discussion through a module WebCT site,

 Tutor Support from a member of the Learning and Teaching Centre Staff with particular emphasis on the completion of a learning contract,

 Mentor Support from within a member’s own academic department,

 Peer Support from other members on the module,

 Head of Department’s assistance as a resource in providing the opportunity to meet the module requirements.

Aims:

The module aims to:
 Foster an innovative, reflective, evaluative and theoretically informed professional approach to learning, teaching and assessment 

 Increase members’ understanding of learning, teaching and assessment processes so they can make informed decisions about curriculum design, learning methods, support materials and effective use of C&IT.

 Analyse and develop members’ learning, teaching and assessment methods

 Provide support for members tackling practical problems and challenges with respect to curriculum design, learning, teaching and assessment

Intended Learning Outcomes:

Module members will be able to:
	 Design appropriate teaching programmes and critically evaluate their effectiveness 

	 Evaluate and apply appropriately a wide range of learning and teaching methods, to work with large groups, small groups and one-to-one.  

	 Design, produce and evaluate a range of learning and teaching materials, using C&IT were appropriate 

	 Develop effective learning environments and learning support systems, using C&IT were appropriate

	 Use an innovative range of assessment techniques to support learning and enable students to monitor their own progress

	 Deploy a range of self, peer and student evaluation techniques to monitor your own teaching and learning practices and underpin your reflective practice

	 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development


The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how their practice in meeting the Learning Outcomes:
	 Demonstrates an understanding of how people learn

	 Values diversity and demonstrates respect for individual learners’ differences and development

	 Promotes inclusivity and encourages learners’ participation, empowerment and equality of opportunity

	 Demonstrates scholarship, professionalism and ethical practice

	 Values working in, and developing, learning communities

	 Engages with continuing reflection on their own practice

	 Develops their own practice, others, educational processes and systems


Content:

Members will examine problematics on the following topics:
 Curriculum, programme and session design;

 Student-centred learning, independent learning and learner autonomy; 

 learning contracts; 

 learning styles and approaches to learning;

 e-learning and on-line learning environments;

 assessment processes and their design;

 feedback and evaluation;

 students’skills, motivation and capability;

 effective resources for learning;

 adult learners;

 reflective learners.

Assessment

A 4000 word equivalent portfolio will be developed over the duration of the module and monitored by the tutor.  Portfolio to include:
1.  
An introductory note of guidance for the reader on navigating the portfolio,

2.  
A matrix mapping examples of practice against the outcomes and values,

3. 
An introductory audit against the outcomes and values [profile form & statement],

4.  
A Personal Development Plan/Learning Contract and any drafts produced,

5.  
At least two teaching observations, one undertaken by the module participant and one of you by a module member from another subject discipline,
6.    
Scholarly, critically reflective statements which explain why the examples of practice demonstrate the learning outcomes and engagement with the values,

7.  
Full, sufficient, consistent, integrated and scholarly supporting examples of practice for each outcome and value,

MEDD 4143 Introduction to Academic Practice [SEDA 3]
Rationale:

This module is primarily designed to support HE teachers with less that 3 years full time equivalent experience in their development as HE teachers.  More experienced teachers of HE students may also find the module a rewarding learning and development experience.    The module is part of the PGCert in Learning and Teaching in HE and is designed to meet the needs of academic staff faced by the various demands of their profession.  Participants are likely to be engaged in a range of professional activities such as research, administration, income generation, liaison, quality assurance, etc., as well as teaching in their discipline.  The module seeks to encourage reflection on these various roles and individual planning to engage with them effectively for career development. The module will contribute towards SEDA teacher accreditation and HE Academy registered practitioner status.

The module will be supported by:
 A programme of study days, learning group meetings and informal discussion, 

 Provision of module materials and support for asynchronous discussion through a module WebCT site,

 Tutor Support from a member of the Learning and Teaching Centre Staff with particular emphasis on the completion of a learning contract,

 Mentor Support from within a member’s own academic department,

 Peer Support from other members on the module,

 Head of Department’s assistance as a resource in providing the opportunity to meet the module requirements.

Aims:

The module aims to:
 Foster an innovative, reflective, evaluative and informed professional approach to academic practice

 Increase members’ understanding of learning, teaching and assessment processes as they apply specifically to their discipline

 Analyse and develop members’ professional practice

 Provide support for members tackling practical problems and challenges with respect to all aspects of academic practice

 Encourage members to reflect upon and plan their career and professional development  

Intended Learning Outcomes:

Module members will be able to:
	 Engage effectively with research and scholarship in your subject discipline

	 Demonstrate a positive link between your own discipline research and scholarship and your teaching

	 Critically reflect on the particular concerns of learning and teaching in your discipline subject

	 Inform your professional role with relevant strategy, policy and quality considerations

	 Engage constructively and effectively with academic administrative tasks and roles

	 Develop personal and professional coping and change management strategies within the constraints of you institutional setting

	 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development


The following Values will underpin the Learning Outcomes and module members will be able to reflect critically on how their practice in meeting the Learning Outcomes:
	 Demonstrates an understanding of how people learn

	 Values diversity and demonstrates respect for individual learners’ differences and development

	 Promotes inclusivity and encourages learners’ participation, empowerment and equality of opportunity

	 Demonstrates scholarship, professionalism and ethical practice

	 Values working in, and developing, learning communities

	 Engages with continuing reflection on their own practice

	 Develops their own practice, others, educational processes and systems


Content:

Members will examine problematics on the following topics:
 Research and scholarship in Higher Education;

 The relationships between research and teaching;

 Discipline specific student-centred learning, independent learning and learner autonomy; 

 learning contracts and reflective learning; 

 effective administrative practice;

 the relationships between national, institutional and departmental policies, strategies and quality assurance procedures;

 feedback and evaluation;

 change management;

 career management.

Assessment

A 4000 word equivalent portfolio will be developed over the duration of the module and monitored by the tutor.  Portfolio to include:
1.  
An introductory note of guidance for the reader on navigating the portfolio,

2. 
A matrix mapping examples of practice against the outcomes and values,

3.  
An introductory audit against the outcomes and values [profile form & statement],

4.  
A Personal Development Plan/Learning Contract and any drafts produced,
5.  
At least two teaching observations, one by your mentor and one by a module tutor,

6.  
A plan for your continuing professional development,
7.  
Scholarly, critically reflective statements which explain why the examples of practice demonstrate the learning outcomes and engagement with the values,

8.  
Full, sufficient, consistent, integrated and scholarly supporting examples of practice for each outcome and value,

MEDD 4144 Supporting Student Learning in HE [SEDA 1]
	
	Learning Outcomes:   Colleagues will be able to….
	A
	B
	C
	D
	E

	1
	Design appropriate teaching sessions or student learning opportunities, using C&IT were appropriate, and critically evaluate their effectiveness
	
	
	
	
	

	2
	Critically evaluate a range of learning and teaching methods and apply them appropriately
	
	
	
	
	

	3
	Apply assessment techniques appropriately to promote learning and provide feedback to students
	
	
	
	
	

	4
	Monitor and evaluate your own teaching and support of learning
	
	
	
	
	

	5
	Inform your learning and teaching role with relevant policy, strategy and quality considerations
	
	
	
	
	

	6
	Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	
	
	
	
	


Programme Values 

	
	Values:    Colleagues will….
	A
	B
	C
	D
	E

	1
	Demonstrate an understanding of how people learn
	
	
	
	
	

	2
	Value diversity and demonstrate respect for individual learners’ differences and development
	
	
	
	
	

	3
	Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	
	
	
	
	

	4
	Demonstrate scholarship, professionalism and ethical practice
	
	
	
	
	

	5
	Value working in, and developing, learning communities
	
	
	
	
	

	6
	Engage with continuing reflection on your own practice
	
	
	
	
	

	7
	Develop your own practice, others, educational processes and systems
	
	
	
	
	


Key

E 
I have not really considered how to do this nor do I have any direct experience to reflect on.  I can thus produce no evidence of achieving this outcome/value.

D 
I have started to think about this but I have only limited experience to draw upon.  I can produce little or no evidence to demonstrate I have achieved this.

C
I have thought about this and I have experience of doing it.  However I can produce little or no evidence to demonstrate that I have achieved this outcome/value.

B 
I have thought carefully about this and have had experience of doing it.  I can produce some examples that demonstrate I have achieved this.

A 
I have thought carefully about this and have various experiences of doing it.  I can produce a range of examples that demonstrates I have achieved this outcome/value.

[A ‘B’ is required for each outcome/value in order to complete the module successfully.]
MEDD 4142 Learning Teaching and Assessment in HE [SEDA 2]
	
	Learning Outcomes:  Colleagues will be able to….
	A
	B
	C
	D
	E

	1
	Design appropriate teaching programmes and critically evaluate their effectiveness 
	
	
	
	
	

	2
	Evaluate and apply appropriately a wide range of learning and teaching methods, to work with large groups, small groups and one-to-one.  
	
	
	
	
	

	3
	Design, produce and evaluate a range of learning and teaching materials, using C&IT where appropriate 
	
	
	
	
	

	4
	Develop effective learning environments and learning support systems, using C&IT where appropriate
	
	
	
	
	

	5
	Use an innovative range of assessment techniques to support learning and enable students to monitor their own progress
	
	
	
	
	

	6
	Deploy a range of self, peer and student evaluation techniques to monitor your own teaching and learning practices and underpin your reflective practice
	
	
	
	
	

	7
	Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	
	
	
	
	


Programme Values 

	
	Values:    Colleagues will….
	A
	B
	C
	D
	E

	1
	Demonstrate an understanding of how people learn
	
	
	
	
	

	2
	Value diversity and demonstrate respect for individual learners’ differences and development
	
	
	
	
	

	3
	Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	
	
	
	
	

	4
	Demonstrate scholarship, professionalism and ethical practice
	
	
	
	
	

	5
	Value working in, and developing, learning communities
	
	
	
	
	

	6
	Engage with continuing reflection on your own practice
	
	
	
	
	

	7
	Develop your own practice, others, educational processes and systems
	
	
	
	
	


Key

E 
I have not really considered how to do this nor do I have any direct experience to reflect on.  I can thus produce no evidence of achieving this outcome/value.

D 
I have started to think about this but I have only limited experience to draw upon.  I can produce little or no evidence to demonstrate I have achieved this.

C 
I have thought about this and I have experience of doing it.  However I can produce little or no evidence to demonstrate that I have achieved this outcome/value.

B 
I have thought carefully about this and have had experience of doing it.  I can produce some examples that demonstrate I have achieved this.

A 
I have thought carefully about this and have various experiences of doing it.  I can produce a range of examples that demonstrates I have achieved this outcome/value.

[A ‘B’ is required for each outcome/value in order to complete the module successfully.]

MEDD 4143 An Introduction to Academic Practice [SEDA 3]
	
	Learning Outcomes:    Colleagues will be able to….
	A
	B
	C
	D
	E

	1
	Engage effectively with research and scholarship in your subject discipline
	
	
	
	
	

	2
	Demonstrate a positive link between your own discipline research and scholarship and your teaching
	
	
	
	
	

	3
	Critically reflect on the particular concerns of learning and teaching in your discipline subject
	
	
	
	
	

	4
	Inform your professional role with relevant strategy, policy and quality considerations
	
	
	
	
	

	5
	Engage constructively and effectively with academic administrative tasks and roles
	
	
	
	
	

	6
	Develop personal and professional coping and change management strategies within the constraints of you institutional setting
	
	
	
	
	

	7
	Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	
	
	
	
	


Programme Values 

	
	Values:    Colleagues will….
	A
	B
	C
	D
	E

	1
	Demonstrate an understanding of how people learn
	
	
	
	
	

	2
	Value diversity and demonstrate respect for individual learners’ differences and development
	
	
	
	
	

	3
	Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	
	
	
	
	

	4
	Demonstrate scholarship, professionalism and ethical practice
	
	
	
	
	

	5
	Value working in, and developing, learning communities
	
	
	
	
	

	6
	Engage with continuing reflection on your own practice
	
	
	
	
	

	7
	Develop your own practice, others, educational processes and systems
	
	
	
	
	


Key

E 
I have not really considered how to do this nor do I have any direct experience to reflect on.  I can thus produce no evidence of achieving this outcome/value.

D
I have started to think about this but I have only limited experience to draw upon.  I can produce little or no evidence to demonstrate I have achieved this.

C 
I have thought about this and I have experience of doing it.  However I can produce little or no evidence to demonstrate that I have achieved this outcome/value.

B 
I have thought carefully about this and have had experience of doing it.  I can produce some examples that demonstrate I have achieved this.

A 
I have thought carefully about this and have various experiences of doing it.  I can produce a range of examples that demonstrates I have achieved this outcome/value.

[A ‘B’ is required for each outcome/value in order to complete the module successfully.]

Possible Learning Contract /PDP Framework       
Learning Contract No. ....  

Name:  …………………………………….…

	Outcomes & Values
	Actions: What do I intend to do
	Target  Dates
	Examples: What do I produce to show that outcomes have been achieved?
	Assessment: How do the outcome and value articulate [what does the commentary need to say] and what will count as acceptable success criteria?
	References & Renegotiation: What’s the key literature and what, if anything, needs to be changed?

	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 

	
	
	
	
	
	


Learning and Teaching Observation Form
To be completed by the course member before the observation

 Name:
Date:



 Observer: 
Venue: 



 Module: 
Type of Session:

 Number of students: 
Length of Observation:

 What are the learning outcomes for the session?

 How do these relate to the assessment pattern? 

How do they relate to module and subject learning outcomes?

Are there any special factors/problems which you have taken into consideration when planning this session?

 Are there any particular aspects on which you would like feedback?

Areas on which you might request discussion and feedback include specific PG Cert  module learning outcomes and values you may wish to generate evidence for and the following areas:

Key Value: Quality of Learning  

[e.g. evidence of student-centred methods, support for effective autonomous learning.  Challenging yet supportive learning environment which supports the development of student confidence and responsibility.  Evidence of collaboration with learning resource services.  Use of resource based learning, engagement with subject-specific, key and learning skills, employability & progress file.  Clear session learning outcomes explicitly related to module outcomes, assessment and assessment criteria. etc.]
Key Value: Quality of Teaching  

[e.g. evidence of innovative, interesting and varied practice; engagement with curriculum development, subject specific learning and teaching issues, research; effective use of materials and C&IT; appropriate pace, timing and clarity of any presentation elements, clear structuring of group work and establishment of ground rules etc.]

Key Value: Access, Equality and Opportunity  

[e.g. application of equal opportunities guidelines, use of methods which support diverse student experience, expertise, needs and learning styles. Where appropriate, evidence of work-related examples and development of flexible open and distance learning materials. etc.]

Key Value: Reflection and Evaluation  

[e.g. Evidence of evaluation of session against declared learning outcomes, informal and formal feedback, collaboration with students. etc.]

The 8 themes of the University of Worcester Learning Teaching and Assessment Strategy or any of the associated aims, see:

http://www.worc.ac.uk/LTMain/Strategy/LTA%20Strategy%20Final%20Version%2030%20April%202007.doc 
1. Further improving access, diversity, equality and retention

2. Extending the course portfolio and reviewing the curriculum

3. Fostering synergy between learning, teaching, research and knowledge exchange

4. Promoting effective and innovative academic practice and learner support

5. Developing technology enhanced learning

6. Supporting the development of employability, enterprise and entrepreneurship, and community involvement

7. Embedding a quality enhancement culture

8. Recognising, rewarding and supporting effective academic practice 

To be completed by the Observer

Notes of the observation
Notes of the discussion

Areas of good practice to develop and disseminate
Areas which could be the focus for further development
What have you  (as the observer) learnt from observing this session?

To be completed by the observed after the observation and feedback discussion.

What have you found helpful about the observation process?  What developments are you likely to consider as a result of the observation?

POSTGRADUATE EDUCATION PROGRAMME

ASSESSMENT CRITERIA 

	
	70% + Distinction
	60% + Merit
	50% + Pass
	Below 50% Fail

	1. Literature Review and Theory

Understanding of the theoretical models from which issues and key concepts in the course members' professional work are derived.

Application of knowledge and conceptual understanding.
	An excellent understanding with skilful synthesis and an intelligent critical review of the theoretical underpinning of professionality, including values and beliefs. Evidence of extensive reading which has been thoroughly critically evaluated and explicitly related to the research question, theme or topic.

Originality in the application of knowledge with a conceptual understanding that enables critical evaluation and a high degree of autonomy.


	Very good understanding, demonstrating relevance of the models and including good synthesis and critical review of the theoretical underpinning of professionality, including values and beliefs. Evidence of wide reading with some critical evaluation and a clear relationship to the research question, theme

or topic. Some originality in the application of knowledge with a conceptual understanding that enables critical evaluation and a degree of autonomy.

 
	Clear identification of the models, issues and concepts, integrated into the argument with understanding. Appropriate reading with some limited evaluation. Not consistently clearly related to the research question, theme or topic. Limited originality in the application of knowledge with some conceptual understanding that enables occasional critical evaluation and autonomy.
	Poor, inadequate or incomplete identification and understanding. Over reliance on a restricted range of sources. Not related directly to the research question, theme or topic. An extremely limited originality in the application of knowledge with poor conceptual understanding that enables rare critical evaluation and autonomy.

	2. The argument in terms of its structure

Structural development from objectives to analysis and synthesis, conclusions and recommendations.


	Explicit, convincing demonstration of structured development. Extremely strong internal consistency, making the project convincingly holistic. Evidence of a creative and original approach with a critical awareness of its strengths and limitations.


	Highly cogent structure and development of the argument. Evidence of internal consistency with very good use of information gathered to support the argument. Awareness of strengths and limitations.
	An explicit structure and development, critically defended but with some weaknesses in the integration of the various themes or sections. Some awareness of strengths and weaknesses.
	Poor, inadequate or incomplete structure and with a lack of internal consistency. Very limited use of information gathered to sustain the argument and with serious weaknesses in the integration of evidence. No awareness of the limitations of the dissertation.

	3. Reflection and Evaluation

Evidence of personal and professional self-evaluation.

Evidence of the voice of the writer and participants in the research. 


	A sophisticated reflection and evaluation of personal and professional practice, grounded in evidence and advancing the argument. A clear integration of the value and belief system of the writer is integral to the argument. A creative and highly original approach to a range of reflective writing styles is adopted.


	Very good reflection and evaluation of personal and professional practice grounded in evidence and advancing the argument. Some evidence of the integration of the value and belief system of the writer into the argument. Appropriate styles and registers are evident in the writing.
	Evidence of clear reflection and evaluation, grounded in evidence and contributing positively to the argument. Little evidence of the integration of the value and belief system of the writer into the argument. A limited amount of evidence of a reflective style or register. 


	Little or poorly focused reflection. No evidence of the integration of the value and belief system of the writer into the argument. The writing is one dimensional, and lacking in any reflective style or register.

	4. Research activities

Understanding of techniques, methods and approaches applicable to research.
	A comprehensive understanding of techniques applicable to research. A high sensitivity to qualitatively different kinds of evidence and arguments in research activities, together with a challenging approach as to what might constitute data. Very clear appreciation of relevant methodological issues and an excellent rationale for the approach adopted and the data collection methods utilised. Permeation of ethical issues is evident throughout.


	A good understanding of techniques applicable to research. Sensitive and systematic collection, analysis and presentation of data. Very good appreciation of relevant methodological issues and a clearly presented rationale for the research approach adopted and the data collection methods utilised. Good integration of ethical issues into the argument.
	A limited understanding of techniques applicable to research. An appropriate collection, interpretation and presentation of data, well articulated and evaluated. Some familiarity with key methodological issues and a competent rationale for the research approach adopted and the data collection methods utilised. Ethical issues tend to be ‘bolted on’.
	A poor understanding of techniques applicable to research. Poor, inadequate or incomplete information collection and interpretation. Little awareness of methodological issues and inappropriate or non-existent rationale presented for the research approach adopted and the data collection methods utilised. No evidence of ethical issues in discussion.

	5. Critical Reflection in relation to:

i. literature review and theory

ii. research design and methodology

iii. political, social and educational context

iv. personal and professional development.


	Substantial and sustained evidence of critical reflection which is of a strikingly innovative kind. Includes the exploration of different perspectives on the area under investigation. Employs implicit as well as explicit reflection in the narrative and consistently adopts an interrogative approach.


	Substantial and convincing evidence of critical reflection. Adopts an interpretive and analytical approach which supports a range of perspectives on the area under investigation. Provides evidence of implicit and explicit reflection in the narrative and is inclined to adopt an interrogative approach.


	Evidence of critical reflection which makes a positive contribution to the argument. There is some evidence of differing perspectives on the area under investigation. The reflection tends to be explicit and is only occasionally interrogative.
	Little evidence of critical reflection. The writing is simplistic and one-dimensional, tending to be assertive rather than interrogative.

	6. Referencing – 
    normally

    Harvard System     (author/date)
i. to facilitate easy access of reader

ii. to avoid plagiarism.


	Sources of ideas and information are acknowledged with meticulous accuracy using an appropriate system of referencing.
	Sources of ideas and information are invariably acknowledged with accuracy using an appropriate system of referencing.
	Competently referenced, though with some errors and/or inconsistencies. Uses an appropriate system of referencing.
	Poorly referenced and with some clear gaps. Does not use an appropriate referencing system.


The PG Cert in Learning and Teaching in Higher Education mapped against the Higher Education Academy’s specifications for professional activities, core knowledge and professional values
	
	ACTIVITY


	Supporting Student Learning
	Teaching Learning and Assessment
	Introduction to Academic Practice

	A1
	Teaching and the support of learning
	LO2 Evaluate a range of learning and teaching methods and apply them appropriately
	LO2 Evaluate and apply appropriately a wide range of learning and teaching methods, to work with large groups, small groups and one-to-one.  
	LO2, LO3

	A2
	Contribution to the design and planning of learning activities and/or programmes of study
	LO1 Design appropriate teaching sessions or student learning opportunities and critically evaluate their effectiveness 
	LO1 Design appropriate teaching programmes and critically evaluate their effectiveness
	LO5

	A3
	Assessment and giving feedback to learners
	LO3 Apply assessment techniques appropriately to promote learning and provide feedback to students
	LO5 Use an innovative range of assessment techniques to support learning and enable students to monitor their own progress
	LO3, LO5

	A4
	Developing effective learning environments and learner support systems
	LO1
	LO4 Develop effective learning environments and learning support systems, using C&IT were appropriate
	LO5 Engage constructively and effectively with academic administrative tasks and roles

	A5
	Reflective practice and personal development
	LO6 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	LO7 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development
	LO6 Develop personal and professional coping and change management strategies within the constraints of you institutional setting

LO7 Undertake personal development planning to audit, reflect upon, plan, and record your personal and professional development

	A6
	Engagement with discipline Research and Scholarship
	
	
	LO1 Engage effectively with research and scholarship in your subject discipline


	
	KNOWLEDGE


	Supporting Student Learning
	Teaching Learning and Assessment
	Introduction to Academic Practice

	K1
	Subject material to be taught
	LO1
	LO1, LO3
	LO2 Demonstrate a positive link between your own discipline research and scholarship and your teaching

	K2
	Appropriate methods of teaching and learning in the subject area and at the level of the academic programme
	LO2
	LO2
	LO3 Critically reflect on the particular concerns of learning and teaching in your discipline subject

	K3
	Models of how students learn, both generically and in subject
	V1 demonstrate and understanding of how people learn
	V1 demonstrate and understanding of how people learn
	V1 demonstrate and understanding of how people learn
LO3 Critically reflect on the particular learning and teaching concerns in your discipline

	K4
	The use of learning technologies appropriate to the context in which they teach
	LO1, LO2, LO3, LO4
	LO3 Design, produce and evaluate a range of learning and teaching materials, using C&IT were appropriate
	

	K5
	Methods of monitoring and evaluating their own teaching
	LO 4 Monitor and evaluate your own teaching and support of learning
	LO6 Deploy a range of self, peer and student evaluation techniques to monitor your own teaching and learning practices and underpin your reflective practice
	

	K6
	Implications of quality assurance for practice
	LO5 Inform your learning and teaching role with relevant policy, strategy and quality considerations
	LO6
	LO4 Inform your professional role with relevant strategy, policy and quality considerations


	
	VALUES


	Supporting Student Learning
	Teaching Learning and Assessment
	Introduction to Academic Practice

	V1
	A commitment to scholarship in teaching, both generally and within their own discipline
	V4 Demonstrate scholarship, professionalism and ethical practice
	V4 Demonstrate scholarship, professionalism and ethical practice
	V4 Demonstrate scholarship, professionalism and ethical practice
LO3 Critically reflect on the particular learning and teaching concerns in your discipline

	V2
	Respect for individual learners and for their development and empowerment
	V2 Value diversity and demonstrate respect for individual learners’ differences and development
	V2 Value diversity and demonstrate respect for individual learners’ differences and development
	V2 Value diversity and demonstrate respect for individual learners’ differences and development

	V3
	Commitment to the development of learning communities, including students, teachers and all those engaged in learning support
	V5 Value working in, and developing, learning communities
	V5 Value working in, and developing, learning communities
	V5 Value working in, and developing, learning communities

	V4
	Commitment to encouraging participation in HE and to equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity
	V3 Promote inclusivity and encourage learners’ participation, empowerment and equality of opportunity

	V5
	Commitment to continued reflection and evaluation and consequent improvement in their own practice
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems
	V6 Engage with continuing reflection on our own practice

V7 Develop our own practice, others, educational processes and systems
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Useful Journals include:

Academy Exchange http://www.heacademy.ac.uk/resources/publications/exchange 
Active Learning in Higher Education
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Educational Developments 
Exchange http://www.exchange.ac.uk/ 
Higher Education Research and Development

Innovations in Education and Teaching International

Journal of Further and Higher Education

Studies in Higher Education

Teaching in Higher Education

Useful websites include:

Businessballs: lots of useful training-based group work exercises that can be adapted and material on evaluation www.businessballs.com   

Centre for Recording Achievement: for materials relating to engaging in and supporting personal development planning  http://www.recordingachievement.org/
Constructivism by Elizabeth Murphy http://www.stemnet.nf.ca/~elmurphy/emurphy/cle.html
E-learning links from the e-learning centre 
http://www.e-learningcentre.co.uk/eclipse/Resources/academic.htm  
Encyclopedia of Informal Education: ‘A space for people to explore the theory and practice of informal education and social action learning’ which provides useful reference material on key educational theories and theorists http://www.infed.org 
Quality Assurance Agency  http://www.qaa.ac.uk/
QAA enhancement issues http://www.enhancementthemes.ac.uk/publications/default.asp 

Higher Education Academy: it is not immediately obvious from the site but this contains vast amounts of resourses on learning and teaching in HE.  There are generic materials on all issues of supporting student learning and then specific material offered by the Subject Centres. http://www.heacademy.ac.uk/  and http://www.heacademy.ac.uk/resources and http://www.heacademy.ac.uk/ourwork/learning 
James Artherton websites: James is a national teaching fellow who has developed an extensive set of websites examining issues in post-compulsory education. http://www.learningandteaching.info/   

SEDA  http://www.seda.demon.co.uk/
TechDis: Offers guidance on inclusive approaches to using technology for learning and teaching in HE with a particular focus on supporting disabled students.  They have some particularly useful publications on creating accessible Word and PowerPoint documents.  http://www.techdis.ac.uk/
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